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OZET

TURKIYE BAGLAMINDA iNGIiLiz DIiLi EGiTiMi BOLUMU
OGRENCILERININ CEVIRi HATALARININ BELiRLENMESI ve
SINIFLANDIRILMASI UZERINE DERLEME DAYALI BiR YAKLASIM

Bur¢in AKKOC

Yiiksek Lisans Tezi, ingiliz Dili Egitimi Anabilim Dal
Damisman: Yrd. Doc. Dr. Adnan BICER
Subat, 2017, 131 Sayfa

Bu calisma, Tiirkiye baglaminda Ingiliz Dili Egitimi &grencileri tarafindan
yapilan ¢eviri hatalarini ve hatalarin sebeplerini hem belirlemeyi hem de siniflandirmay1
amaglamaktadir. Hatalar derleme dayali bir yaklasim uygulanarak belirlenmis ve
siiflandirilmigtir. Derleme dayali yaklasim, bir dildeki kelime bilgisi, s6z dizimi,
anlam bilgisi ve bicimsel kaliplarin arastirilmasina yardime1 olmustur. Hata sikliklarini
belirlemenin yani sira, yapilan hatalarin tanimlanmasi ve siiflandirilmasinda derleme
dayali bir yaklasim kullanilmistir. Derleme dayali yaklagimin kullanilmasinin nedenti,
son zamanlarda yapilan ¢aligmalarin ¢ogunlukla bu yaklagima dayandirilmis olmasidir.
Bu calismaya, 234 Ingilizceden Tiirkceye ceviri dersi alan ikinci smf &grencisi
katilmistir. Veri toplamak icin, Ogrencilerin ¢evirileri AntConc (2016) programi
vasitastyla incelenmistir. Hatalarin  ¢oziimlemesi "Corder’in  simiflandirmasina”

dayandirilmistir.

Anahtar Kelimeler: Derleme dayali yaklagim, ¢eviri, hata ¢6ziimlemesi, Corder’in hata
siniflandirmasi (1967)
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This study aims to both identify and classify the errors and the causes of errors
of translation committed by ELT students in Turkish context. The errors were identified
and classified by means of corpus. The Corpus Based Approach helped the research into
the lexical, syntactic, semantic, and stylistic patterns of a language. A corpus based
approach was used in order to identify and classify the errors committed as well as
determining the frequency of errors. The reason why a corpus based approach used in
the study was that the majority of the studies have been based on this approach recently.
234 second year students, who took English — Turkish translation course, participated in
the study. In order to gather data, students’ translations were investigated through

AntConc (2016). The analysis of errors was based on “Corder’s taxonomy””.

Key Words: Corpus based approach, translation, error analysis, Corder’s taxonomy
(1967)
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CHAPTER |

INTRODUCTION

1.1. Background of the study

The interviews with the students and the lecturers at a university in Turkey point
to students’ failure to present an acceptable translation of English sentences into
Turkish. Thus, the present study aims to identify and classify the patterns of errors
committed by the students taking translation lessons as well as their causes.

It is inevitable that students commit errors during the learning process of a
second language. Some of these errors are easily corrected by the students themselves,
others are so deeply ingrained that it is hardly possible to change them in the short term.

As for translation, it is difficult to identify the errors made due to the complexity
of several issues such as the subjectivity of the assessment methods used as well as
obtaining representative samples. Before trying to identify these errors, the definition of
translational competence should be made clear as the errors may be attributed to a
variety of causes such as lack of comprehension, inappropriateness to readership and
misuse of time. Besides, these errors can be located on different levels such as language,
pragmatics, and culture. What’s more, over-translation, under-translation, discursive or
semantic inadequacy...etc are also assumed as translational inadequacy. Along with the
causes mentioned above the abuse of "equivalence™ several times also hampers the
translational competence as the text gets lost following the wanderings of “discourse”
and associated concepts.

All these factors limit us to obtain clear results and thus making it hard to
interpret the obtained data. Therefore, in order to identify and analyze the translation
errors, a strong framework should be drawn.

All in all, this chapter aims to explain the overall concepts of the current study.
The first issue will set forth the statement of the problem to be discussed. After a brief
explanation regarding the statement of the problem, the significance of the study will be
rationalized. Then, the research questions will be defined. This chapter will end with the

limitations regarding this study.



1.2. Statement of the problem

In recent years, various studies have been performed on error analysis in
translation and the outcomes of such studies suggest a variety of reasons that hamper
students’ translational competence. According to Krings (1986), students are
excessively dependent on bilingual dictionaries, and make improper use of their
schemata (Kiraly, 1995); they show evidence of sign oriented translation focusing on
words rather than meaning (Konigs, 1985), and ignore the global, textual and pragmatic
considerations normally taken into account by professional translators (Jadskeldinen,
1993). Besides, students tend to have difficulty isolating problems and recognizing
weak points in their translations (Kussmaul, 1995).

Therefore, the current study will help identify and classify the errors in
translation committed by the second grade English Language Teaching students at a
university in Turkey. Moreover, the data obtained through a corpus based approach on
the translated texts will help to raise awareness of the most problematic sides of
ENG>TR translation courses. All in all, it is assumed that the results obtained by both
qualitative and quantitative analysis will be beneficial for those who study at this
department.

In order to support the study, interviews will be held with both the lecturers who
teach translation and the students taking the course.

1.3. Significance of the Study

This study aims to investigate the translation errors of second graders at a
university in Turkey at the department of English Language Teaching (ELT). It will be
conducted with the aim of identifying translation errors committed by the second grade
students. First, the errors will be identified through the data made up of the translations
done by the students. Then the errors will be classified ranking from the most
predominant ones to the least ones. As a result, the causes of the errors committed by
the students will be explained in terms of Corder’s taxonomy of errors (1967) such as
omission, addition, substitution and permutation. As Corder (1967) states, error analysis
is significant in three aspects: it will tell the language teacher what needs to be taught; it
will tell the researcher how learning proceeds; and it is a means whereby learners test

their hypotheses about L2. At the end of the study, it is assumed that the present study



will prove helpful in designing a relevant syllabus to improve students’ translational

competence from L2 to L1.

1.4. Research Questions

The following research questions will be the focus of the study;

1. What are ELT students’ attitudes towards translation and translation courses?

2. What attitudes do ELT students express towards translation as a language
learning process in terms of language use, reading and comprehension, writing skill and
vocabulary?

3. To what extent are ELT students aware of the errors they commit?

4. What are the most pre-dominant errors which ELT students commit in L2>L1

translation based on Corder’s taxonomy?

1.5. Limitations of the Study

The limitation of this study is that all the questionnaires which were distributed
to 2nd grade students who are studying in English Language Teaching department at a
university in Turkey are assumed to have been answered honestly and seriously. In
addition, the result could not be generalized since this study was limited to only the
second grade students who are studying at the department of ELT. In order to generalize
the results, further studies in different universities with lager groups need to be

performed.



CHAPTER I

REVIEW OF LITERATURE

2.1 Introduction

In this part of the study, the background knowledge before designing the current
study is presented. The researcher begins with the definition of translation in 2.2. After
having a concept on translation in mind, translational competence is clarified in 2.3.
Then, the researcher continues with corpus based translation studies as the researchers
mostly base their studies on corpus in recent years (2.4). Then the relationship between
the errors and student awareness will be clarified in 2.5. Types of errors regarding both
grammatical and lexical will also be discussed in 2.6. Then, the use of taxonomies will
be handled in 2.7. After having sufficient knowledge on error analysis in 2.8, the
correlation between errors and text difficulty will also be handled in 2.9. As for the final
section, Corder’s taxonomy, which will be the main motive throughout the study, is

deeply examined in 2.10.

2.2. Definition of Translation

Translation can be defined as an effort to reach the equivalent meaning of a text
given in one language transferred into another language. During the process of
translation, meaning is regarded as the object that is to be transferred from the source
language text into the target one. The main focus is on ‘meaning equivalence’. In this
case, a translator encounters a text as ‘chunks of meaning’ appearing in the form of
phrases, clauses or sentences.

The basic inquiry in translation is of meaning emerging during the translation
process, not translation as a product of the process. In the process of translating a text
from the source text (ST), the translator is to take the closest natural equivalent meaning
into account, which means that when compared both the meaning of the target text and
the source are supposed to be equivalent.

It can be inferred that the meaning can be defined as ‘referential’ and
‘connotative’. The intention of the author while writing the text should always be taken
into consideration by the translator. Moreover, the components of a text should be
comprehended clearly. When the translator understands the components of the source,



he or she can make the relevant decision related to meaning of the components of
expressions.

When the literature is investigated as to what kind of related definitions have
been made regarding translation, there exist various ones given by different scholars and
researchers. According to Newmark (1988), “rendering the meaning of a text into
another language in the way that the author intended the text” (p.5). As he defined, the
focus is on rendering the meaning of the source language text into the target language
text as what is intended by the author.

The definition of translation by Hatim and Munday (2004) is as “the process of
transferring a written text from source language (SL) to target language (TL)”. They
focus on translation as a process (p.6). However, according to Nida and Taber (1982),
“translating consists in reproducing in the receptor language the closest natural
equivalent of the source language message” (p. 12). They handled the issue more
comprehensively than previously mentioned ones. They also emphasized that
translation is regarding the matters of languages, meaning, and equivalence.

Namely, it can be concluded that translation is a process through which the
translator has an intention to reach the equivalent meaning given in the target text.
Baker (1992) centered the term meaning ‘equivalence’ as it is the meaning which is
transferred in the target language. Likewise, Biger (2002) defines translation as
“transferring the meaning of a stretch or a unit of language, the whole part of a text
from one language into another” (pg 20). In this sense, the translator may encounter a
text as a chunk of meaning in the form of phrases, clauses or sentences.

Therefore, the basic matter that should be handled in the process of translation is
regarding the meaning which occurs while the process continues, not translation as a
product. Hatim and Munday (2004) state that “one of the key problems for the analyst
was in actually determining whether the source text meaning had been transferred into
the target text” (p.34). It can clearly be understood that meaning is the key issue,
whether accurate meaning of the source language text can be transferred into the target
language text.

Bearing in mind, translation is a process of transferring the meaning of ideas and
thoughts of a text from one language to another. There are some certain notions
advocating this process, which focuses on the accuracy, clarity and naturalness of the
meaning, ideas, or messages of the translation. To say it in another way, the key point

handled by the translator is to ascertain as to consider whether both those who read the



target text accept equivalent information just as those who do the same while reading
the source text.

2.3. Translation Competence

It is likely to assume that there is no consensus as to a single accepted model of
translation competence or the acquisition of Translation Competence (TC) in the field
of Translation Studies unlike other disciplines in which numerous studies have been
performed to identify what constitutes expert knowledge in the field and how this
knowledge is acquired. Moreover, despite the proposals made with respect to TC in
written translation, majority of them are limited in scope as they deal only with specific
aspects of translation competence. Almost all the proposals coincide in describing TC as
a set of components (in addition to strictly linguistic knowledge): cultural and subject
knowledge, documentation and transfer ability, etc. Nevertheless, only a few include the
strategic component and none mention the psycho-physiological component. On the
other hand, most proposals are simply list the characteristics that define the translator,
and do not suggest how these components are related to each other or if there are
hierarchies amongst them. Furthermore, none have been validated empirically, i.e. data
were not collected and analysed within the framework of a structured research project.

According to the study conducted by Pym (2003) and Wang (2013), the study
classifies the TC models in perspective of the possibility or necessity to develop TC into
two general categories: TC is an innate competence-- TC could not or need not to be
cultivated or taught; TC could be cultivated and learned, which proves the necessity and
significance of translator education. The latter could be categorized into language-
oriented, transfer-oriented, and communication oriented TC models in perspective of

the central competence.

2.4. Corpus Based Translation Studies

In linguistics, a ‘corpus’ (plural corpora) or text corpus is a large and structured
set of texts, which is usually stored and processed electronically nowadays. It is also a
tool to do statistical analysis and hypothesis testing, checking occurrences or validating
linguistic rules within a specific language territory. According to McEnery and Wilson
(1996), it means representative collection of texts of a given language, dialect or other

subset of a language to be used for linguistic analysis. In finer definition, it refers to (a)



(loosely) any body of text; (b) (most commonly) a body of machine readable text; and
(c) (more strictly) a finite collection of machine-readable texts sampled to be
representative of a language or variety (pg 218). As for Dash (2005), corpus contains a
large collection of representative samples of texts covering different varieties of
language used in various domains of linguistic interactions. Corpus is (C)apable (O)f
(R)epresenting (P)otentially (U)nlimited (S)elections of texts, which is compatible to
computer, operational in research and application, representative of the source language,
processable by man and machine, unlimited in data, and systematic in formation and
representation (pg 35). Johansson (2007) states that over the past two decades, corpora
(i. e. large systematic collections of written and/or spoken language stored on a
computer and used in linguistic analysis) and corpus evidence have not only been used
in linguistic research but also in the teaching and learning of languages _ probably a use

that “the compilers [of corpora] may not have foreseen” (pg 17- 30)

2.5. Errors and Student Awareness

In terms of capacity and capability, human minds are so strong, so if teachers
assist their students to arouse the awareness of their errors, they are likely to make
connections between these errors and the feedback they have received. If they can
recognize the feedback, they will avoid these faulty structures or wrong words in future
translations, and their work will probably improve, which is described as language
awareness. According to Andrews (2007), “awareness involves at least ... a greater self-
consciousness about the forms of the language we use. We need to recognize that the
relations between the forms and meanings of a language are sometimes arbitrary, but
that language is a system and that it is for the most part systematically patterned” (p.12).
This notion was already supported by Kohonen (1999) as asserted: experiential learning
emphasizes that theoretical concepts become part of the individual’s personal constructs
only when they have been experienced meaningfully on a subjective, emotional level.
Learning is internalized and transformed in the process of reflecting at deeper levels of
understanding and interpretation, and using the meanings in active ways. Learning is
thus a continuous, cyclic process that integrates immediate experience, reflection, and
action (p.16).

In the current study, this learning refers to translation, which is a process; the

immediate experience is understood as the selective error correction; the reflection was



done before making translations, and the action was the selection of the strategy and its
use to recall the feedback proposed by the instructor. Hence, the main aim of the current
study is to make contributions to students’ to gain experience in a classroom
environment where they can select the errors they would like to correct, choose a
strategy that would remind them about them and be more conscious of their
grammatical and lexical weaknesses. This selective error correction is an innovation in
this translation course since the students have always been requested to fully rewrite
their translations after receiving feedback. In current study, the main purpose is to

demonstrate the effectiveness of raising student awareness regarding errors.

2.6. Types of Errors in Translation

Since the emergence of Translation Studies as an academic field of science
(Munday, 2008), there has been a growing interest in different models and frameworks
of assessing the quality of a translated piece of work. According to Scriven (1993)
evaluation denotes “the determination of merit, worth or significance” (p.1). That is to
say, it would be the main purpose of Translation Quality Assessment (TQA) to label a
translation a “weak” or a “good” one. Williams (2005) states that TQA could be
“qualitative or quantitative, just like evaluation in the broad sense: it can be based on
mathematical or statistical measurements or on reader response, interviews and
questionnaires” (p.2). Assessment of a translated text’s quality should be based on a
definable, applicable, and testable model which, in turn, should be based on a
comprehensive theory of translation. Current models for translation emphasize one
aspect against other aspects. For instance, the grammatical model focuses on the
linguistic aspect of translation (Barghout, 1990).The cultural model, on the other hand,
highlights the communicative aspect whereas the interpretive model concentrates on the
pragmatic aspect of translation. Such artificial compartmentalization is alien to the
nature of translation. A good number of sources of errors have been introduced by
several innovative theorists up to the present day (e.g., Williams 2005, Waddington

2001, etc.). The summary of the general causes of errors can be given as:

a) Inter-lingual/transfer errors attributed to the native language (NL). These are
inter-lingual errors when the learners L1 habits lead in interference or preventions from

acquiring the pattern and rules of the second language (Corder, 1971).



b) Interference errors (or negative transfer) resulting from the negative influence
of the mother language on the performance of the target language learner (Lado, 1964).

c) Intra-lingual/ developmental errors attributed to the language being learned,
inadequate of the native language. According to Selinker (1972) there might be five
possible sources of errors while dealing with the assessment of a translated piece of

work. These include:

1. Language transfer,

2. Transfer of training,

3. Strategies of second language learning,

4. Strategies of second language communication, and

5. Overgeneralization of the linguistic material.

2.6.1. Grammatical Errors in L2>L1 Translation

Without sufficient amount of Grammar knowledge in a language, it would be
hardly possible to make decent translation from one language to another. Interpretation
activity during text translation should be taken into consideration such as the rules of
grammar of both the language source and the target one. According to Wijaya (2010),
one of the three levels of translation competence is textual which is characterized by
good grasp of grammatical shifts. Moreover, there have been some studies that analyze
grammatical errors in translation. In comprehensive bibliography compiled by Spillner
(1991) cited in Al-Jarf (2000) there are 108 studies focusing on translation. Yulianti
(2007:12) divides three categories or problem areas in grammatical errors; (1) subject
and verb, (2) verb agreement, tense, and form, and (3) 3™ pronoun form, agreement and
reference. Meanwhile, King and Stanley (1999) focus on 10- point checklist of problem
areas related to English sentence structure: (1) subject and verb, (2) verb agreement,
tense, and form, (3) full subordination, (4) verbal, (5) pronoun form, agreement, and
reference, (6) word form, (7) word order, (8) parallel structure, (9) unnecessary
repetition, and (10) correct usage. As previously been mentioned, this study focuses on
the grammatical errors made by the students taking translation course (subject). These
students are classified as advanced ones as they are in the seventh semester of their
undergraduate studies and have already taken structure subject for three semesters (9
credits). From the study of 30 students given 5 short texts of language source, Bahasa
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Indonesia, to be translated into the target language, English, there were six different
types of grammatical errors found as in the following: (1) subject missing in the clause,
(b) verb missing in a clause, (c) subject and verb missing in a clause, (d) no
subordinator or connector in a sentence, (e) incorrect subject-verb agreement, and (f)
absence of plural nouns. These will be discussed in turn in the following. Note that this
study examined the grammatical aspect of the students’ product of translation without

looking at other language components such as vocabulary, spelling, punctuation, etc.

2.6.2. Lexical Errors in L2>L1 Translation

Vocabulary is the largest area of linguistic knowledge (Caspi & Lowie 2010:
46). According to Schmitt (2010), “Adult native English speakers with an educated
background know around 15, 000 — 20, 000 word families (words with the same base,
but belonging to different word classes, e.g. information - informative)” (p. 29). As
Ortega (2009) states that a second language (L2) speaker must acquire approximately 3,
000 word families to minimally follow a conversation, and around 9, 000 word families
to read novels or newspapers (p.88). Unsurprisingly, lack of vocabulary does not only
impede knowledge of the language — Meara (2009) comments that measurements of
vocabulary size have been shown to correlate positively with proficiency levels in
reading and writing, and in general language proficiency (p.34). Vocabulary knowledge
is two-sided — it is not only about how many words you know (vocabulary breadth), but
also how well you know them (vocabulary depth). Studies in vocabulary acquisition
have shown that learning vocabulary is not an instantaneous process — words are not
either known/unknown, and knowledge of words most likely operates on a continuum
(see section 3.3.1). For instance, Meara (2009) discovered that changes in response to
words (e.g. moving from clang associations to native-speaker-like responses) still take
place as much as twelve weeks after initial presentation of taught words (p.27). He also
believes that knowing words is a “complex and multi-faceted skill, perhaps best
described in behavioral terms as the ability to react to a word in ways which are
considered appropriate by the speech community” (p.19). Many lexical researchers have
noted that word knowledge works on several levels, from explicit levels (such as form-
meaning linkage) to implicit levels (such as when it is appropriate to use a word and
around whom). Word knowledge can also be receptive (speaker is only able to

recognize a word) and productive (speakers can also produce word). Productive
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knowledge typically lags behind receptive knowledge by a few hundred words, and
once enough knowledge of a word is acquired, it changes from being passive to active
knowledge (p. 30). According to Simensen (1998), due to a) the large number of words
that need to be acquired to communicate and b) the many levels and aspects of knowing
a word, it has been shown that L2 students think a lack of vocabulary is one of their
major problems in their production of English (p.220).

The L2 vocabulary, much like L2 grammar, is often riddled with mysterious
mistakes that a native speaker would not make. Finding systems for these errors may
explain how and why these mistakes occur. Error analysis researchers hope that by
investigating these special L2 word errors, we might gain insight into how L2 speakers
acquire words and why they use them in non-native ways. This is called the study of
lexical errors, and examines how L2 speakers misuse or misconceive vocabulary. The

importance of lexical errors can be highlighted by two findings by Ellis (2008):

1. Researchers have suggested that lexical errors are as much as three times
more frequent than grammatical errors in second language learners

2. Research has shown lexical errors cause more problems of interpretation
and a higher degree of irritation to the native speaker (p.71).

The problem with locating lexical errors is that researchers cannot agree on what
lexical knowledge consists of. If we cannot establish what lexical knowledge is, how
can we find systems to judge if someone has misunderstood the knowledge?
Erroneously, many believe that since there are “so many words” in a language, it is
impossible to say why picking a certain one will be wrong. Studies of lexical knowledge
and errors can tell us that although there are (potentially) an infinite number of words
and word combinations a speaker has at her/his disposal, the type of information
connected to a word is finite (for instance, spelling, pronunciation, meaning, collocation
and frequency), and therefore incorrect use of this information is also finite (an error of

spelling, pronunciation, meaning, etc.).

2.7. Taxonomies

In the literature, the L2 errors are mostly compared to the errors committed by

the children who learn the L2 as their first language as well as some phrases/sentences
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equivalent to the learner’s mother’s tongue. The result for the comparisons made in the
literature is two main classifications for errors: developmental errors and inter-lingual
errors (Littlewood, 1984). The other two classes are taken from the above mentioned
taxonomies which include: ambiguous errors further classified as developmental or
inter-lingual errors. The error taxonomies adopted in this research have been presented
by Liao (2010). Liao categorized the errors of rendering into three genres, namely
rendition, language and miscellaneous.

Error classification has always been a difficult task for researchers conducting
studies on error analysis. Some errors are difficult to detect; in that, others are located
within the sentence or meaningful chunks as well as longer units of texts containing
such problematic issues (James, 1998). There are various relevant taxonomies utilized
by different researchers. In order to determine which taxonomy to use in the current
study, a number of taxonomies were studied.

In the following table, the titles of the categories in Elliot (2004), Vilar (2006),
and Bojar’s (2011) taxonomies are given in comparison with the Corder’s taxonomy

(1967).

Table 2.7.1.
Other Taxonomies
Corder Elliot Vilar Bojar
(1967) (2004) (2006) (2011)
Omission Omitted Missing Words Missing Words
Addition Unnecessary
Substitution Inappropriate Incorrect / Incorrect Words
Unknown Words
Permutation Word Order Word Order
No Trans. Untranslated
Incorrect Punctuation Errors  Bad Punctuation

The current research is based on Corder’s Taxonomy of Errors (1967) as both
punctuation and spelling errors are not included in the analysis of the data obtained

from students’ translations.
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2.7.1. American Translation Association (ATA)

The major error taxonomies proposed by the American Translation Association
(ATA) (2009) has a list containing the 22 types of errors which is employed as a means
of error identification and professional translation evaluation. The list includes the

following errors:

Incomplete passage,
Illegible handwriting,
Misunderstanding of the original text,

Mistranslation into target language,

1.

2

3

4

5. Addition or omission,
6. Terminology, word choice,

7. Register,

8. Too freely translated,

9. Too literal, word-for-word translation,
10. False cognate,

11. Indecision in word choice,

12. Inconsistent,

13. Ambiguity,

14. Grammar,

15. Syntax,

16. Punctuation,

17. Spelling,

18. Accents and other diacritical marks,
19. Case (uppercase/lower case),

20. Word form,

21. Usage and

22. Style and From (p. 17).

This universally accepted scale in translation is extremely beneficial and handy
in terms of classification and identification as well as the assessment of translational

errors committed by translators.
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2.8. Error Analysis

In contrast to negative sides of Contrastive Analysis, Error Analysis (EA)
appeared in 1960s show that the errors committed by L2 learners stem from their
mother tongue but some other elements. According to this view, elements like
communicative strategies and the quality of second language instruction cause L2 errors
(Hashim, 1992). Richards and Schmidt (2002) identified sources of errors as
overgeneralization, simplification, developmental, communication-based, L1-induced,
avoidance and overproduction. EA is based on the fact that learners’ errors provide us
with an understanding of the underlying process of second language acquisition
(Erdogan, 2005). According to Corder (1975), EA is reserved for the study of erroneous
utterances produced by groups of learners of a language. Keshavars (1997) suggests that
there are two branches of error analysis; theoretical and applied.

Lado, who was the founder of contrastive analysis stated that L2 acquisition
refers to two tenets; in other words, positive and negative linguistic transfer. Therefore,
according to his point of view, elements that resemble to an individual’s language
(positive transfer), whereas the elements that are different are regarded as difficult
(1957:2), which cause interferences as a source of errors (negative transfer). All in all
based on the same theory, while some scholars favor that similarities between languages
are in favor of positive transfer, dissimilarities classify a negative transfer. There are a
good number of studies conducted on error analysis in translation classes, such as the
study conducted by Preseda and Badea (2014), in which they investigated the
effectiveness of error analysis in translation classes. In addition they tried to
demonstrate and identify the degree to which students master the target language in
terms of linguistic performance.

As supported by several scholars and teachers, error analysis (EA) is likely to be
a very effective tool in order to improve students’ English language skills. Since both
teaching and learning process concentrate on the improvement of students’ translation
abilities, it is one of the aims of the current study is to demonstrate how error analysis
method in approaching in translation classes can work. According to Kim (2013), there
are several ways of translation assessment, which are mostly utilized in European,
Canadian and Australian academic institutions, have shown that they are both valid and
reliable.
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However, in Turkey studies related to Turkish learners of English from the
perspective of error analysis are very few. Therefore there are valuable contributions of
a number of researchers to error analysis such as Erdogan (2005), Fahrettin (2008),
Sanal (2008), Kirkg6z (2010), Subasi (2010), Kurdoglu(2010), Bulut (2011), Erkaya
(2012), Kesmez (2015) and Atmaca (2016).

2.9. Corder’s Taxonomy

In the current literature, for the analysis of students’ translation errors, Corder’s
taxonomy of errors (1967) was taken into consideration, i.e omission, addition,

substitution and permutation. The taxonomy created by Corder is as follows:

1. Errors of Omission

1.1. Omission of the definite article "the"

* He has increased his awareness of - world.

1.2. Omission of the indefinite article "a/an"

* John’s father is now running - factory in New York.
1.3. Omission of preposition

* The little boy usually walks — home to school.

1.4. Omission of plural "'s"

*They have come by a couple of small horse -.

1.5. Omission of the third singular person "'s"
*John respect — the old man as a father.

1.6. Omission of possessive ",s "

*The soldier — parents saw their son on TV.

1.7. Omission of possessive pronoun

* He was playing with — elder brother.

1.8. Omission of copula

* Some kinds of goods — very cheap in my country.
1.9. Omission of auxiliary verb

* The government — continued its struggle against inflation since 1999.

2. Errors of Addition
2.1. Addition of the definite article "the"
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* The most of the families go to the parks on Fridays.
2.2. Addition of indefinite article "a | an"

*The soldier’s parents saw their son ona TV.

2.3. Addition of preposition

* We visited from Mashhad two years ago.

2.4. Addition of plural "'s"

* In Iran participations of womans in social activities are remarkable.

3. Errors of Substitution

3.1. Wrong selection of words

* She had made many wrongs in spelling.

3.2. Wrong selection of parts of speech

* His parents spoke to him with a loudness voice.

3.3. Wrong selection of tenses

* Most of the families are going to the parks on Fridays.
3.4. Wrong selection of preposition

* The little boy usually walks from home until school.

4. Errors of Permutation
4.1. Wrong order of elements
* They about the war a bad news received (p.161 — 169).
In the current study, the main tool in terms of analyzing students’ translational
errors will be based upon Corder’s taxonomy of errors so that a universally accepted

methodology will be utilized to achieve a more reliable result.



17

CHAPTER 11

METHODOLOGY

3.1. Introduction

The purpose of this study is to both identify and classify the errors and the
causes of errors of translation committed by ELT students at a university in Turkey. The
four objectives of this chapter are to (1) describe the research methodology of this
study, (2) explain a sample selection, (3) describe the procedure used in designing the
instrument and collecting data, (4) provide an explanation of statistical procedures used
to analyze the data. At the beginning of the current study, it was a dilemma whether to
deal with the similarities between the source language and target language or to the
errors committed by the ELT students who are believed to have considerable knowledge
on both languages. Yet, focusing on the errors would give more information about the
general style of the students and the lacks of the current program, if any, being applied
in universities in Turkey. Therefore the study can shed light on syllabus designers and
help them design a new syllabus to cover the lacks that will be mentioned throughout
the study.

3.2 Research Design

The scheme below shows how the current study is designed.
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Figure 3.2.1. Diagram of the Study Scheme

3.3 Research Context

Although it may be thought that quantitative research is ‘better’ than qualitative
research, neither is better than the other — they are just different and both have their
strengths and weaknesses. Furthermore, a combination of these two methods allows a
triangulation of methods (Taylor and Bogdan, 1998). Therefore, in order to gain insight
into the research issues clearly defined in the first chapter, qualitative and quantitative
research designs were adopted for this study which determined the elicitation techniques
to be used to gather the data.
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Thus, depending on the design of the research; both qualitative and quantitative
methods for data collection were used. Firstly quantitative data was collected from the
participants of the study via questionnaires designed by the researcher. Later on, in
order to gain a deeper insight into the situation which the quantitative data put forward,
qualitative data was collected with the help of interviews and document analysis. In

order to analyze the data obtained, both quantitative and qualitative methods were used.

3.4 Participants of the Study

234 second grade students, aged between 19-22 all of whose mother tongue is
Turkish, taking English —Turkish translation course participated in the study. None of
the students is bilingual and none has ever lived in any English speaking country before.
The English language knowledge of the participants is believed to be at the same level
as they all had to attend an exam called LYS- 5 and placed into the same university in
according to their exam results. The gender of the participants is not critical in the

current study.

3.5. Data Analysis Tools

In the current study, the researcher utilized a number of analyzing tools so that
more reliable and consistent results could be achieved. As was discussed in review of
literature (see chapter 2), there are various tools used to analyze data relevant to the
content and context of the current study. Therefore, both questionnaires and interviews
were performed with the help of both the instructors and students. In addition, a
questionnaire was designed to gather necessary information about students’ present
levels, understanding, awareness and so on. The details of the questionnaire and other
tools will be discussed later. Moreover, the data collection procedure will also be

discussed, accordingly.

3.5.1. Questionnaires

One of the major issues that led the process is the student questionnaire. The
questionnaire consists of 15 questions d written in the students’ mother tongue to avoid
any misunderstandings. The questions in the questionnaire were adapted from a PhD

thesis which was written by Biger (2002), on Teaching Translation at ELT Departments.
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The researcher constructed a questionnaire consisting of 15 items consisting of
different types of questions. The types of the questions in the questionnaire vary in
order to evaluate both the students’ thoughts and opinions regarding translation along
with the course that they take as well as the level of their awareness of the errors they
commit.

There are open ended questions which require a full answer using the
participants’ own knowledge or feelings providing with qualitative information in the
questionnaire (Q1, Q2, Q9, Q11, Q15). Another type of question is filter or contingency
question which is answered only if the respondent gives a particular response to the
previous question, which avoids asking questions to participants that do not apply to
them (Q2a, Q5a, Q6a). Besides, there are nominal questions which try to understand
how participants begin translating a given text and how participants would assess
themselves regarding the translation courses from English into Turkish they have
attended throughout their education (Q4, Q10).There are four dichotomous questions
with only two possible answers that gives information as to; whether the participants
can translate a text without difficulty in L2>L1 translation courses, whether they have
been given previous background on translation techniques, strategies and methods,
whether L2>L1 translation course has any contribution to the participants and finally
whether the participants think that the Grammar lesson they have taken in their fresh
year helps them with their L2>L1 translation courses (Q3,Q5, Q6, Q12). Question 6a
can be considered as a combination of both Guttman scale and contingency question as
the instruction says mark the points in which the translation courses from English into
Turkish has contributed if your answer is yes to the question number 6. Yet, the sub-
items are designed with the purpose of Guttman scaling establishing a one-dimensional
continuum for a concept the researcher wishes to measure. The questions 13 and 14 are
also designed according to Guttman scale. Moreover, a semantic differential type of a
rating scale is used to elicit students’ attitude towards the problems they have ever
encountered while translating from English into Turkish (Q8). The result of the
questionnaire was given in the findings part (see chapter 4). The answers of the students
to the questionnaire were analyzed through SPSS 20 and will be discussed later in the

findings part.
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3.5.2. Interviews

During the study, both a descriptive and qualitative research methodology was
used. Before deciding on the research questions of the study, an interview with both the
lecturers and students was implemented in order to determine the difficulties they have
faced in translation courses. These interviews were used to understand the lecturers’
expectations from an ELT student who has taken L2> L1 translation course and
students’ expectations regarding the translation courses.

As for the interview, the researcher could reach five lecturers to join her
interview. There was only one question used as to what kind of difficulties they have
encountered during the delivery of the translation courses.

Again, 20 randomly selected participants were included in the interviews with
students and only one question was used as to what kind of difficulties they have
encountered during the translation courses. The details of the interviews will be

discussed later in the study.

3.6. Data Collection Procedures

There are six stages applied in order to collect the relevant data. In the first
stage, a questionnaire for students was adapted to implement. In the second stage,
interviews with the lecturers and students were followed by the collection of exam
papers to analyze in line with Corder’s taxonomy. After that, the data collected was
analyzed by means of SPSS 20. The data were obtained through the mid-term and final
papers of the second grade ELT students. A number of variations for each sentence
were generated by the lecturers before identifying the errors. The errors were identified
and classified through the AntConc tool (Anthony, 2016) The students were allowed to
use any kind of dictionary as well. Finally, in order to validate and enlighten for the

further chapter of the study, a piloting study was applied.

3.7. Software

The researcher selected a software program for the relevant purpose of the study
to utilize during the analysis of the corpus data, which is AntConc (Anthony, 2016), and
it can be downloaded from Laurence Anthony’s homepage (www.laurenceanthony.net).
The tool is capable of analyzing the corpora with through concordancing tool as well as

N-Gram, which can enable the researcher to detect the possible errors conducted by the
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participants of the study in the electronic environment. Accordingly, corpus analysis for
the current study was conducted through the AntConc tool (Anthony, 2016).

AntConc (Anthony, 2016) is a program used for the analysis of corpus data
since the Collocates tool is the most useful tool to conduct the research. Such a function
can establish the range and frequency that tokens collocate to several positions ie. left
and right of the search term. This allows the user to detect multi-word units within the

corpus.

3.8. Data Analysis

The study was aimed to involve both descriptive and qualitative methods. Thus,
student translations were examined and detected by means of AntConc (2016).

AntConc (2016) is a tool which analyzes the texts in the corpus automatically
and presents the results on screen. It can only be used online. In this study, during the
identification and classification of the errors committed by the students according to
Corder’ taxonomy, the concordance was used to search the corpus for every instance of
a word or phrase suggested by the lecturers and used as base translation. Here is an
example of how the researcher used AntConc(2016) throughout the study.

In terms of the error type “wrong selection of tenses” S[ste], the verb phrases
suggested by the lecturers were taken into consideration and compared to the ones in
student translations. According to the base translations made by the lecturers the verb

phrase of the sentences in text A is as follows:

Table 3.8.1
Verb Phrases Suggested By The Lecturers

Sentence No  Verb phrases suggested by the lecturers

Title ... cezasi ald.

1% sentence ... mahkum edildi.
2" sentence ... o1diirdi.
3“sentence ... suclu bulundu.
4" sentence ... verildi.

5" sentence ... zorunda kalacak.
6" sentence ... soyledi.

7" sentence ... durdurdu.

8" sentence ... 6grendi.

o" sentence ... kadinlard.

10" sentence ... goriilmiis olabilir.
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As for the analysis of the given error type above, the corpus collected from the
student translations was converted into .txt file. The AntConc (2016) tool allows the
researcher to download the file(s) only in .txt format. In order to analyze the data, the
researcher wrote the verb phrases one by one and noted the concordance hits. See the

figures below:

@ AntConc 344w (Windows) 2014 - X
File Global Settings Tool Preferences  Help
oipis Hes Ceoncordance Concordance Plot File View Clusters/N-Grams Collocates Word List Keyword List
ARADE Concordance Hits 76
Hit KWiC File A
1 dort olum nedeniyle omur boyu hapis cezasi aldi Hastane hemsiresi Colin Norris dort ArADLE
2 dort olum nedeniyle omur boyu hapis cezasi aldi Hastane hemsiresi Colin Norris dort ARADE
3 KATILHEMSIRE DORT KEZ MUEBBET HAPIS CEZAS| ALDI Bir hastanede hemsire Colin Norris AbADE
4 di.  10. Katil hemsire 4 kez muebbet hepis cezasi aldi. Hastane hemsiresi colin Norris 4 hast ARt
5 . 13. Katil hemsire dort kez muebbet hapis cezasi aldi Hastane hemsiresi Colin Norris dort ARADE
6 abilirdi. 24, Katil Hemsire Dort Kez Muebbet Cezasi Aldi Hastanede hemsir olan Colin Norris A
7 n 4 hastasini oldurdugu icin muebbet hapis cezasi aldi. 32 yasindaki Glasgow'lu Norris, 2002 ARADE
3 bir oldurme icin tam 4 kere muebbet cezasi aldi, En az 30 yil hapiste kalmak AAALE
9 DRTKEZ AGIRLASTIRILMIS MUEBBET HAPIS CEZASI ALDI Hastane hemsiresi Colin Norris dort AR
10 DRTKEZ AGIRLASTIRILMIS MUEBBET HAPIS CEZAS| ALDI Kaynak: The Independent (4 mart 2008) AbADE
11 jordu. 31, Katil hemsire dort muebbet hapis cezasi aldi Hastane hemsiresi Colin Norris dort A
12 dort olum nedeniyle omur boyu hapis cezasi aldi kaynakbagimsiz(4 mart 2008) Hastane ARADE
13 KATIL HEMSIRE DORT KEZ MUEBBET HAPIS CEZAS| ALD! KaynakIndependent( 4 Mart 2008) B ARADE
14 nirdi. 40. Katil hemsire 4 kez muebbet hepis cezasi aldi. Hastane hemsiresi colin Norris 4 hast ArADLE
15 .44 Katil hemsire dort kez muebbet hapis cezasi aldi Kaynak:Bagimsiz Hastane hemsiresi Co ARADE
16 hindordunu oldurmekten omur boyu hapis cezasi aldi, 32 yasindaki Glaskow’lu Norris 2002'd AL
17 bilirdi. 56. Katil Hemsire Dort Kez Muebbet Cezasi Aldi Hastanede hemsir olan Colin Norris AAA
18 n4 hastasini oldurdugu icin muebbet hapis cezasi aldi. 32 yasindaki Glasgow lu Norris, 2002° ARADE
19 bir oldurme icin tam 4 kere muebbet cezasi aldi. En az 30 yil hapiste kalmak ArADE
20 abilirdi. 65. KATIL HEMSIRE 4 KEZ MUEBBET CEZAS| ALDI Hemsire Colin Norris dort hastasini AAA
< b3 v
Search Term [ Words [] Case [] Regex Search Window Size
‘(ezasw aldi | Advanced | |0 %
okl Kol Start Stop Sort
Ill Processed BwcSel
Ies_ Level1[R A Level2[R ] Level3 R[] Clone Resalts

Figure 3.8.1. Screenshot 1 AntConc (2016)
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A AntConc 34.4w (Windows) 2014 - X
File Global Settings  Tool Preferences  Help

Cocpus Fleg Concerdance Concordance Plot File View Clusters/N-Grams Collocates Word List Keyword List
AnADt Concordance Hits 204
Hit  KwiC File A
1 srusmada Norris dort kez cinayet islemekten suclu bulundu. Ona her olum icin bir AbADE
2 srusmada Norris dort kez cinayet islemekten suclu bulundu. Ona her olum icin bir AAA
3 dindan 4 oldurme dava ve sikayet fikrasinca suclu bulundu. Oldurduklerinin her biri icin dort AbAL
4 masi devam eden dort oldurme davasindan suclu bulundu.Her bir oldurme icin dort AbAb
5 r durusmadan sonra dort kisiyi oldurmekten suclu bulundu.Her cinayet icin ayri bir ARADG
6 un bir durusmanin ardindan 4 cinayetten de suclu bulundu. Oldurdugu her bir kisi icin 4 ARALE
7 ir durusmanin ardindan isledigi 4 cinayetten suclu bulundu. Isledigi her cinayet icin dort AAADE
3 uzun suren durusmada 4 cinayet davasinda suclu bulundu. Ona her oldurdugu kisi icin 4 AbAb
9 srusmanin ardindan o dort cinayetle beraber suclu bulundu.Her bir cinayet icin 4 yasam AbADT
10 [abilir. 12. Katil hemsire dort cana kiymaktan suclu bulundu. Hastane hemsiresi Colin Norris hast ARALG
11 rdurusmadan sonra dort kisiyi oldurmekten suclu bulunduHer cinayet icin ayri bir AAA
12 zunbir durusmanin ardindan 4 cinayettende suclu bulundu. oldurdugu her bir kisi icin 4 AbA
13 lzun bir durusma sonunda 4 tane cinayetten suclu bulundu. HOna hr bir oldurme icin, 4 AAA
14 |ahkemenin ardindan dort cinayet davasinda suclu bulundu. Ona dort kez muebbet hapis AbADE
15 Hurusmaya takriben dort cinayet davasindan suclu bulundu. Her bir cinayet icin, 4 yasam AAA
16 |rgilamadan sonra dort kisinin katli hakkinda suclu bulunduHer oldurdugu kisi icin(dort AbAL
17 bir durusmanin ardindan dort ayri suctan suclu bulundu.Ona oldurdugu her bir kisi AbAb
18 inbir mahkemenin ardindan dort cinayetten suclu bulundu. Her bir olum icin bir AbADT
19 nanin ardindan,isledigi dort cinayetten oturu suclu bulunduHer bir cinayet icin bir ARALG
20 durusmayi takip eden 4 cinayet davasindan suclu bulunduHer cinayetten birisi icin dort AAAE
< b4 4
Search Term [/ Words [ Case [ Regex Search Window Size
‘sur\u bu\\mdu\ | Advanced
T]“"" L2 Start Stop Sort
= Kwic Sort
meshecesd LE,EH La've\Z Leve\} Clone Results

0536

ANUEED o, B

Figure 3.8.2. Screenshot 2 Ant Conc (2016)

Then, the number of concordance hits was subtracted from the total number of
participants which was 234. At the end of the process, the researcher reached the total
number of errors committed by the students. After both the determination and analysis
of errors based on Corder’s taxonomy, the results were given according to their
frequencies which helped us to see the results from the most pre-dominant ones to the
least. (see chapter 4).

The results of SPSS 20 were also given in both tables and charts and the
comments based on the results were written meticulously. It is hoped that the study can

have positive effects on students’ success in L2>L1 translation courses.

3.9. The Validity and Reliability of Data Collection Tools

In the current literature, there is a common way to use in order to strengthen the
tools utilized. Therefore, the researcher decided to implement a piloting study to see

possible conditions which may be encountered in the analysis and discussion processes.
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3.10. Piloting Study

Pilot studies are an indispensible component of a good study design. The term
'pilot studies' so called ‘feasibility' studies are mini versions of a full-scale study which
can increase the likelihood of the success of the study conducted. A pilot study can be
‘trying out' of a particular research instrument (Baker 1994: 182-3). However, a pilot
study does not always mean that the study will be a success.

The reasons for conducting a pilot study in the current research are as follows;

= Developing and testing adequacy of research instruments

= Assessing the feasibility of a (full-scale) study/survey

= Designing a research protocol

= Assessing whether the research protocol is realistic and workable

= Establishing whether the sampling frame and technique are effective

= Assessing the likely success of proposed recruitment approaches

= Identifying logistical problems which might occur using proposed methods

= Estimating variability in outcomes to help determining sample size

= Collecting preliminary data

= Assessing the proposed data analysis techniques to uncover potential
problems

= Developing a research question and research plan

= Training a researcher in as many elements of the research process as

possible

3.10.1. Participants

10 out of 234 second grade students studying at the department of English

Language Teaching at a university in Turkey were selected randomly.

3.10.2. Data Analysis

Each student’s one exam paper was included in the data which were later
analysed through AntConc (2016) for statistical analysis of the compiled mini corpus.
The data consisted of one single text including five sentences. Before analyzing

students’ translations, the text was translated by five lecturers at the department of
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School of Foreign Languages in order to compare students’ translated sentences with

those made by the lecturers as a base translation.

3.10.3. Findings

It is apparent that to classify and describe translational errors, a rating from two
parallel viewpoints will be adequate: one level of analysis (Lexis) is constituted by the
given in L2 and related choice in L1, whereas a second level (Grammar) covers

acceptability in L1 independent of the meaning in L2:

(1a) L2 Hospital nurse Colin Norris was imprisoned for life today...
(1b) L1 Hastanede hemsire olarak ¢alisan Colin Norris... idama mahkum edildi.

Instead of what is supposed to be, (1b) has a wrong selection of words.

**k*k

(2a) L2 He will have to serve ...

(2b) L1... ceza ¢ekmek zorundayds.
Moreover, Instead of what is supposed to be, (1b) is grammatically incorrect.

(2c) L1... zorunda kalacak.

—

In some cases there is a confusion of meaning (a lexical error) in students’ translations:

(3a) L2... that the motive for the killings..

(3b) L1... oldiirmek i¢in motive eden seyin..

Besides error count, every mistake register may be classified according to a
‘level of error’, a ‘type of error’, and then categorized into groups of errors. Following
the traditional levels of linguistic description as in Steinbach (1981), we can establish

levels of error by means of the following criteria.
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Table 3.10.3.1

Levels of Error

GRAMMAR A general term comprising the levels of morphology and syntax.

MORPHOLOGY Non-acceptable word formation within the given L1 sentence
pattern.

SYNTAX Non-acceptable sentence formation within the given L1 formation.

LEXIS Non-acceptable expression of L2 meaning in L1.

A classification by types of error might incorporate the system suggested by

Corder (1972), employing the following criteria.

Table 3.10.3.2

Types of Error

ADDITION Attachment of an unnecessary linguistic element.
OMISSION Elision of a necessary linguistic element.

SUBSTITUION Choice of unacceptable linguistic element.

PERMUTATION  Non-acceptable order of acceptable linguistic element.

The allocation of one and the same mistake to two different registers (level and
type of error) permits the construction of a classification matrix. (Corder, 1972) that by
means of cross-checking also ensures a correct registration of data in terms of quantity.
For practical reasons for notation, symbols should be used that facilitate the

categorization of errors and the subsequent data processing.

Table 3.10.3.3

Classification Matrix (adapted from Steinbach)

Type of Error ADDITION OMISSION SUBSTITION PERMUTATION

GRAMMAR G+ G- GS GP
MORPHOLOGY M+ M- MS MP
SYNTAX S+ S- SS SP

LEXIS L+ L- LS LP




Table 3.10.3.4
Notation symbols (adapted from Steinbach)
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Symbol  Level of Error Type of Error Example

G+ GRAMMAR ADDITION ..biiyiik bir yiik..

G- OMISSION ..dort kez miiebbet hapis..

GS SUBSTITUTION ..zorunda kaldi.

GP PERMUTATION Sadece diger hastane...

M+ MORPHOLOGY ADDITION ..personelinin fark etmesi..

M- OMISSION ..calisanlar1 i¢in bir yiikk olarak
sayilabilirdi.

MS SUBSTITUTION ..idama mahkum edildi.

MP PERMUTATION ... 6miir boyu hapse ¢aprltild. ..

S+ SYNTAX ADDITION no found

S- OMISSION no found

SS SUBSTITUTION Glasgow’dan..

SP PERMUTATION ..dort hastasina..

L+ LEXIS ADDITION ..0liim nedeniyle..

L- OMISSION Onu ve cinayetleri sadece diger
hastane..

LS SUBSTITUTION ..motive eden seyin..

LP PERMUTATION ..yash ve kalp problemi olan zayif .

Corder (1972:40) suggests that errors classifications regarding “levels” and

“types” must simply be considered as superficial. It is said that a sufficiently deep and

systematic classification should incorporate the “system of identification and

specification”, i.e. tense, number aspects etc. Within the framework of the description

system introduced here groups of errors following the criteria just mentioned.
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Table 3.10.3.5
Quantitative Analysis of Errors Committed by the Students
Types of Errors n %
1. Errors of Omission
omission of preposition - -
omission of plural ‘-s’ - -
omission of possessive -s’ - -
omission of possessive pronoun -
omission of copula - -
omission of auxiliary verb -
omission of adverb 11 8.02
omission of noun 4 2.99
omission of adjective 1 0.72
TOTAL 16 11.73
2. Errors of Addition
addition of preposition - -
addition of plural ‘-s’’lar-ler’ 2 2.81
addition of noun 9 6.56
addition of subject pronoun 1 0.72
addition of object pronoun 1 0.72
addition of conjunction 1 0.72
addition of adverb 2 2.81
addition of adjective 1 0.72
TOTAL 17 15.06
3.Errors of Substitution
wrong selection of words 62 43.25
wrong selection of parts of speech 3 2.18
wrong selection of tenses 19 11.86
wrong selection of prepositions 9 6.56
wrong  selection of  adjective 8 5.83
complement
TOTAL 101 69.68
4. Errors of Permutation
wrong order of elements 1 0.72
no translation 2 2.81
TOTAL 3 3.53
137 100

In order to illustrate the types of errors committed by the students, the table

above gives the information in details. Besides, the frequency and the percentage of the

errors committed in mid-term and final papers are also shown. The types of errors are

adapted from Corder’s taxonomy.



30

When it comes to the distribution of errors committed by the students, it is
evident from Table 3.9.3.1.5 that the most frequently committed error is ‘wrong
selection of words’ (n=62, 43.25%). Another error committed by the students is ‘wrong
selection of tenses’ (n=19, 11.86%). Next comes ‘omission of adverb’ (n=11, 8,02 %).
Another error is ‘wrong selection of prepositions’ with 9 (6.56%). Next comes
‘unnecessary addition of noun’ (n=9, 6.56 %). Another error is ‘wrong selection of
adjective complement’ with 8, (5.83%). Another one is ‘omission of noun’ (n=4,
2.99%). Another error committed by the students is ‘wrong selection of parts of speech’
with 3 (2.18%). Next comes ‘unnecessary addition of plural —s’ (n=2, 2.81%); which is
equal to both number and percentage of unnecessary addition of adverb The number of
‘no translation’ is 2 (2.81%) The numbers of least common errors committed by the
students are ‘omission of adjective’, ‘addition of subject pronoun’, ‘addition of object
pronoun’, ‘addition of conjunction’, ‘addition of adjective’ and ‘wrong order of
elements” with the number of 1 (0.72%).

With the limited data obtained from the data analysis above, it is hardly possible
to make generalizations. Yet, the following points should be discussed.

First of all, in order to have a deeper understanding of contrastive process that
Turkish students are exposed to during the process of transferring prepositions in
English into those equivalents in Turkish, English cases and their Turkish forms should

be taken into consideration.

Table 3.10.3.6
Turkish and English Cases

Cases Turkish English

Genitive (n)in / (n)in / (n)un /(n)iin duvar-in / of the wall

Accusative (yn/(y)u/(yyu/(y)i duvar - 1/ the wall (as an object)

Dative (y)a/(y)e duvar- a / to the wall

Locative de /da duvar-da / on the wall /in the room / at
the station

Ablative den/dan duvar-dan / from the wall

Instrumental (y)la/ (y)le /ile duvar-la /ile / with the wall

It is generally believed that the errors learners commit are significant elements in
the feedback system of the teaching-learning process. That is why, it is necessary that

the errors should be detected and described in line with a linguistic aspect.
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3.10.4. Types of errors

When it comes to the usage of prepositions, there are types of relevant errors can
be divided into; intra-lingual and inter-lingual.

As for the intra-lingual errors are committed by several learners no matter what
their native languages are, such errors, therefore, can also be called “universal errors®.
To illustrate, a number of learners experience a stage in which they go through a
process of acquiring English when they use “present tense” rather than “past tense”.
Besides, as an example articles “a™ and “the* or plural “—s* are omitted despite their
necessities. Likewise, the use of “eated” instead of “ate” is a universal error (Ellis,
1997).

When it comes to inter-lingual errors, such errors are the effects of learners’ L1
on L2. It is clear that errors occur due to a cause-effect relationship among the various
structures of one single language, L2, rather than an outside effect, such as L1. To put in
other words, it is not the learners’ knowledge of L1 rules that causes inter-lingual errors.

According to Tarone (1983), L2 acquisition is a creative process and the same
process learners experience as they go through while learning their L1. The difference is
that L2 learners are inevitably influenced by the language they already speak. Those
errors are called “negative transfer errors™. Lott (1983) defines these negative transfer
errors as errors which learners make in L2, but whose reasons can be found in the
structures of their L1. For example, in the Turkish language there are some prepositions
such as “ile”, whereas in some cases of translating expressions like “Will you marry
me?” into Turkish, it is necessary to add the English equivalent of the preposition
“with” into Turkish form; although it does not exist in the English form. As for
preposition errors, it is evident that if a learner uses a wrong preposition depending on
the rules of his/her mother tongue, this is considered as an inter-lingual error.

Whether intra-lingual or inter-lingual, errors are classified into four different forms

by Corder (1972) as addition, omission, substitution, and permutation errors.

= Addition errors occur when an extra element is added.
“Does can she dance?” (“Does” or “can” is unnecessary)
= Omission errors take place when a necessary element is not used.

“I like listening to music. (An article is missing before “music”)



32

= Substitution errors occur when a wrong word is used instead of the correct
word.

“I lost my street.” (“Street” is used while “way” is needed)

= Permutation errors take place when the elements are not in the correct order.

“I to the theatre went.” (The verb “went” comes after the subject)

3.10.5. Discussion of the Pilot Study

According to Baker (Baker, 1992, pp. 20-21), errors in translation mostly result
from the non-equivalence between the source and target languages. Despite this, good
translators with encyclopaedic knowledge and linguistic knowledge of both the source
and target languages know how to deal with them; therefore, errors can indicate the
quality of a translation; moreover, they can reveal what is going on in the translator's
thinking process (Seguinot, 1990, p 68).

As it is stated by several scholars, by investigating the translator’s mind, it is
likely to put forward an explanatory reason for the origin of an error which will
highlight the problems in translation thus enabling the researcher to help in finding new
ways of improving the quality of translation.

It is evident that during the process of foreign language learning, there may be
some permutation mistakes due to the students’ lack of information.

According to Ellis (1997:33), students have temporary structural knowledge.
Students constantly change the structural rules through inventing new rules, adding or
omitting or permutating the whole sentence. Throughout this process, it is inevitable to
make errors when new rules are invented, students add or omit, or rebuild a sentence.

It is likely to investigate the common errors committed by the students in terms
of the contributions to the language learning process ( Dede,1983:129).

In the lights of the knowledge regarding types of errors given so far, it is time to
discuss the errors committed by the students.

As for the error of permutation, there is only one which is the wrong order of
elements. As it can clearly be seen from the student’s example below that the student
may not be aware of the syntactic order of L1 and thus placing in the wrong part of the
sentence.

(T1) L2 Only the awareness of the other hospital staff put a stop to him and to the
killings.
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(S1) L1 Sadece bu durumun farkinda olan diger hastane personelleri onu ve
cinayetleri durdurabilirdi.
Instead of what is supposed to be, (S1) has an error of permutation.

(BT) L1 Onu ve cinayetleri sadece diger hastane ¢alisanlarinin bilinci durdurdu.

According to Carki, K.; Geutner, P.; Schultz, T., (2000), the Turkish language
belongs to the Turkic family, all of which are close to each other regarding linguistic
structure. Typological similarities are vowel harmony, verb-final word order and
agglutinative morphology. This latter property causes a very fast vocabulary growth
resulting in a large number of out-of-vocabulary words.

As for the errors regarding unnecessary omissions; unnecessary omission of
prepositions, omission of plural — s, omission of possessive pronoun, omission of
copula, and omission of auxiliary verb, were not committed by the participants
included in the piloting study. The reason why they did not commit such errors is that
six of them as discussed previously are not available in the Turkish language.
Banguoglu (1958) and in the new version of his book ‘Tiirk¢enin Grameri’ (1974), he
gives an extensive explanation regarding the features of the Turkish language as
follows:

A pro-drop language (from "pronoun-dropping"”) is a language in which certain
classes of pronouns may be omitted when they are in some sense pragmatically
inferable (the precise conditions vary from language to language, and can be quite

intricate).

Gel-dig-i-ni gordiim.
Coming see+IMP+1SG.
| saw you/him/her/it come.

The subject above is easily inferable as the verb gor-mek is declined in the
first person simple past tense form. The object pronoun is supposed to be deduced from
the context; where context is not clear enough, it should be supplied. For example, if

one wants to make it sure that it was the person spoken to who was seen, one would say:

Senin geldigini gordiim.

| saw you come.
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As for Turkish copulas, which are called as ‘ek-eylem / ek-fiil’ both of which
literally mean "suffix-verb", are one of the most distinct features of the Turkish
grammar. Since Turkish is a highly agglutinative language, copulas are rendered as
suffixes, albeit with a few exceptions.

Zero copula is the rule for third person which means two nouns, or a noun and
an adjective can be juxtaposed to make a sentence without using any copula. Third

person plural might be indicated with the use of plural suffix "-lar/-ler".

= Abbas yolcu Abbas [is a] traveller.

= Deniz mavi Sea [is] blue.

= Kapilar ve camlar agik Doors and Windows [are] open.
= Asansor bozuk Lift [is] broken.

= Isciler iizgiin Workers [are] sad.

When it comes to ‘“To be’ (-olmak vs. -imek), as regular/auxiliary verb (olmak)
and "to be" as copula (imek) contrasts, auxiliary verb imek ("i-" is the root) shows its
existence only through suffixes to predicates that can be nouns, adjectives or arguably
conjugated verb stems, arguably being the only irregular verb in Turkish.

The missing forms of i- are supplied by ol-: the infinitive olmak is an example,
since there is no infinitive *-imek. An infinitive -ermek appeared in ancient texts; its
stem er- became the current i-.

The word "-idir", a variation of "-imek" indicates alethic modality, so is used for
emphasis, or to prevent ambiguity. "Idir" is an enclitic word, and exhibits vowel
harmony when used as a suffix. Therefore "Ali asker idir" turns into "Ali askerdir”. In

examples, emphasised word is written italic:

=  Abbas yolcudur Abbas [is] traveller.

= Deniz mavidir Sea [is] blue

= Kapilar ve camlar agiktir Doors and windows [are] open
= Asansor bozuktur Lift [is] broken

» [sciler iizgiin Workers [are] sad

When it comes to negation, which is indicated by the negative copula degil, it is

never used as a suffix, but it takes suffixes according to context.
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= Abbas yolcu degil Abbas [is] not traveller.

= Kapilar ve camlar agik degildir Doors and windows [are] not open
= Ogretmen degilim I [am] not [a/the] teacher

* Mutlu degilmisiz [Apparently] we [were] not happy.

As for the personal copulas, a complete sentence is formed by the addition of a
suffix to a noun or adjective as an instance of non-verbal person agreement, with the
conugal verb "-imek" is only implied. These suffixes are, in origin, personal pronouns

and indicate grammatical person.

Sentence Explanation Translation
Ogretmen-i-m teacher-copula- [I am a/the] teacher
[1st person singular]
Ogretmen-si-n teacher-copula- [You (singular) are a/the] teacher
[2nd person singular]
Ogretmen teacher [He/shelit/they is/are a/the] teacher
Ogretmen-i-z teacher-copula- [We are a/the] teacher[s]
[1st person plural]
Ogretmen-si-niz  teacher-copula- [You (plural/formal) are a/the] teacher[s]

[2nd person plural]

As for past copulas, alethic past tense is indiacted with "-idi", another variation

of "-imek". It is enclitic and exhibits vowel harmony like "-idir".

Sentence Explanation Translation

Ogretmen-d-i-m teacher-copula- [I was a/the] teacher [as | know]
[1st person singular]

Ogretmen-di-n teacher-copula- [You (singular) were a/the] teacher [as
[2nd person singular] I know]

Ogretmen-di teacher-copula [He/she/it was a/the] teacher [as |

know]

Ogretmen-di-k teacher-copula- [We were a/the] teacher[s] [as | know]
[1st person plural]

Ogretmen-di-niz teacher-copula- [You (plural/formal) were a/the]
[2nd person plural] teacher[s] [as | know]

Ogretmen-di-ler teacher-copula- [they were a/the] teacher [as | know]

[plural suffix]

When it comes to the inferential past tense is indiacted with "-imis". It is enclitic

and exhibits vowel harmony like "-idir".
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Sentence Explanation Translation
Ogretmen-mis-i-m  teacher-[inferential past]- [I was a/the] teacher [as long as
copula-[1st person singular] I've heard]

Ogretmen-mis-si-n
Ogretmen-mis
Ogretmen-mis-i-z
Ogretmen-mis-si-

niz
Ogretmen-ler-mis

teacher-[inferential past]-
copula-[2nd person singular]
teacher-[inferential past]

you teacher-[inferential past]-
-copula-[1st person plural]
teacher-[inferential past]-
copula-[2nd person plural]
teacher-[plural suffix]-
[inferential past]

[You (singular) were a/the]
teacher [as long as I've heard]
[He/she/it was a/the] teacher [as
long as I've heard]

[We were a/the] teacher[s] [as
long as I've heard]

[You (plural/formal) were a/the]
teacher[s] [as long as I've heard]
[they were a/the] teacher[s] [as
long as I've heard]

Regarding the conditional copulas, conditional (hypothetical) mood is indicated

with "-ise". It is enclitic and exhibits vowel harmony like "-idir".

Sentence Explanation Translation
Ogretmen-se-m  teacher-copula-[1st person [If I am a/the] teacher
singular]
Ogretmen-se-n teacher-copula-[2nd person [If you (singular) are a/the]
singular] teacher

Ogretmen-se
Ogretmen-se-k

Ogretmen-se-niz

Ogretmen-se-ler

teacher-copula

teacher-copula-[1st person
plural]

teacher-copula-[2nd person
plural]

teacher-copula-[plural suffix]

[If he/shel/it/they is/are althe]
teacher
[If we are a/the] teacher[s]

[If you (plural/formal) are a/the]
teacher[s]
[If they are a/the] teacher

Majority of the errors can be identified in terms of violation of constraints on the

target-language translation of a given source-language expression. The central problem

posed by this task, then, is how to distinguish erroneous, accidental, omissions such as

might arise from inattention or faulty manipulation of word-processor controls from

acceptable manifestations of translator's license. In line with the determination of the

characteristics of the Turkish language as discussed above, it will be an easier task to

analyze students’ errors.



37

As it is in the case of misuse of nouns, lack of knowledge is the main reason
why students commit errors regarding the use of adjectives in the Turkish language as

discussed previously. There is only one case in the omission of adjective.

(T1) L2 Only the awareness of the other hospital staff put a stop to him and to the
killings.
(S1) L1 Sadece bu durumun farkinda olan diger hastane personelleri onu ve

cinayetleri durdurabilirdi.
Instead of what is supposed to be, (S1) has an omission of adjective
(BT) L1 Onu ve cinayetleri sadece diger hastane ¢alisanlarinin bilinci durdurdu.
——
Next comes the omission of noun which was repeated four times.
(T1) L2 Killer nurse receives four life sentences.
(S1) L1 Katil hemsire dort miiebbet hapis cezasi aldi.
Instead of what is supposed to be, (S1) has an error noun omission.
(BT) L1 Katil hemsire dort kez miiebbet hapis cezasi aldi.
*kok
The majority of errors committed as omission of adverb is repeated eleven times.
(T1) L2 Hospital nurse Colin Norris was imprisoned for life today for the killing
of four of his patients.
(S1) L1 Hastane hemsiresi Colin Norris dort hastasinin Sliimiine sebep olmasi
nedeniyle 6miir boyu hapse carptirildi.
Instead of what is supposed to be, (S1) has an unnecessary omission of adverb.
(BT) L1 Hastane hemsiresi Colin Norris hastalarindan dordiinii  6ldiirmekten
bugiin miiebbet hapse mahkum edildi.
—
The third frequently repeated type of error is the unnecessary addition of noun
which was repeated nine times.
(T1) L2 Killer nurse receives four life sentences.
(S1) L1 Katil hemsgire dort 6liim nedeniyle Omiir boyu hapis cezasi aldu.
Instead of what is supposed to be, (S1) has an unnecessary addition of noun .
(BT) L1 Katil hemsire dort kez miiebbet hapis cezas1 aldi.

**k*k
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Next comes the unnecessary addition of plural — s and the unnecessary addition
of adverb with the number of two.

(T1) L2 Only the awareness of the other hospital staff put a stop to him and to the
Killings.

(S1) L1 Onu ve cinayetleri sadece diger hastane personellerinin farkindalig:
durdurdu.

Instead of what is supposed to be, (S1) has an error of unnecessary addition of plural —s.

(BT) L1 Onu ve cinayetleri sadece diger hastane calisanlarinin farkindaligi
durdurdu.

*k*k

(T1) L2 Police officer Chris Gregg said that Norris had been acting strangely
around the hospital

(S1) L1 Polis memuru Chris Greg, Norris’in hastanenin etrafinda ilging¢ bir
sekilde hareketler yaptigini soyledi.

Instead of what is supposed to be, (S1) has an error of unnecessary addition of plural —s.

(BT) L1 Polis memuru Chris Greg, Norris’in hastane igerisinde tuhaf

davrandigini soyledi.

As it can clearly be seen from the students’ errors below addition of subject
pronoun, addition of object pronoun, addition of conjunction and addition of adjective
can be attributed to the students’ lack of L1 competency.

As previously discussed, the use of Turkish pronounce is rather different than
that of found in the English language. The Turkish language has a characteristics of
‘pro-drop’, which means there can be a hidden pronoun in the verb. Therefore, it is not
necessary to begin a sentence with a pronoun as it is the case in the English language.
Accordingly, it is optional to begin with a sentence with a subject pronoun in the
Turkish language.

As for the unnecessary addition of subject pronoun;

(T1) L2 Yesterday, he was found guilty of four counts of murder following a long
trial.
(S1) L1 Diin uzun bir durugmadan sonra 0 dort tane cinayetin su¢lusu bulundu.

Instead of what is supposed to be, (S1) has an unnecessary addition of subject pronoun.

(BT) L1 Diin uzun bir durusmanin ardindan dort ayri cinayetten suglu bulundu.
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*k*k

(T1) L2 He was given four life sentences, one for each of the killings.
(S1) L1 Ona her bir cinayet igin bir defadan dort kez omiir boyu hapis cezasi
verildi.

Instead of what is supposed to be, (S1) has an unnecessary addition of object pronoun.

(BT) L1 Diin uzun bir durusmanin ardindan dort ayri cinayetten su¢lu bulundu.
*k*k

(T1) L2 All of his victims were old weak women with heart problems.

(S1) L1 Biitiin kurbanlar1 yasli ve kalp problemi olan zayif insanlardi.

Instead of what is supposed to be, (S1) has an unnecessary addition of object pronoun.

(BT) L1 Kurbanlariin tamami kalp sorunlar1 olan giigsiiz ve yash kadinlardi.
——

(T1) L2 All of them could be considered a burden to hospital staff.

(S1) L1 Bunlarin hepsi hastanede ¢alisanlar icin biiyiik bir yiik sayilabilirdi..

Instead of what is supposed to be, (S1) has an unnecessary addition of adjective.

(BT) L1 Tamamni hastane calisanlari i¢in bir yiik olarak gériilmiis olabilir.

The most frequently repeated type of error is the wrong selection of words with
the number of 62, which means students do not have enough lexical knowledge either
on L1 or L2. As L1 is their mother tongue and students are supposed to be more fluent

in terms of finding Turkish equivalents in their lexical knowledge.

(T1) L2 Yesterday, he was found guilty of four counts of murder following a long
trial.
(S1) L1 Diin, uzun bir davanin ardindan dort 6ldiirme dava ve sikayet fikrasinca

suglu bulundu.
Independent of the English original, (S1) has an error of wrong selection of words.
(BT) L1 Diin, uzun bir durugmanin ardindan, dort ayr1 cinayetten suglu bulundu.

**k*k

Next comes the wrong selection of tenses with 19 repetitions.

Most lexicographers and grammarians today define tense as the verb-form

denoting time (of. Hornby and Parnwell, 1979; Urdong, 1968; Guntram 1985; swan,
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1980; Hodges et al.,1990). From the common definition, it can be clearly depicted

through a sequence of sentences as follows:

- He writes a letter to his sister every week

- He wrote a letter to his brother yesterday

- He will write a letter to his brother every other week.

- He will write a letter tomorrow.

- He is writing a letter at the moment

- He was writing a letter when his brother called him.

All of these sentences show the same actions; however, they are different in

terms of point of time and situation. For instance, the first sentence, as the verb-form

and time adverbial indicate, reveals that He writes a letter to his brother regularly (every

other week) up to now. It differs from the second sentence which uses past form. The

second sentence means that He used to write regularly (every other week). Now, he

doesn't write letters regularly anymore.

Table 3.10.3.7

Classification of Tenses

Tenses

Active Voice Progressive

Passive Voice Progressive

Present

Past

Future

Present Perfect

Past Perfect

Future Perfect

write

writes

am / is / are writing

am / is / are written
wrote

was / were writing

was / were written
shall / will write

shall / will be writing
have / has written

have / has been written
had written

had been writing

shall / will

shall / will have written
shall / will have been writing

am / is / are being written

was / were being written

shall / will be written
have / has been written
had been written

shall / will have been written
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As it is in most of the cases when it comes to the characteristics of the Turkish
language compared with those available in the English language, the tenses in English
are based on form, as the grammarians group the tenses into two forms namely present
and past, either of which is marked by different forms in the lexical verb itself or in the
auxiliary used with it. The semantic component of time is only secondary to the
structural form (Frank, 1972: 52).

As for the the errros committed related to tenses, the number of errors was 19.

(T1) L2 He will have to serve at least 30 years.
(S1) L1 En az 30 yil ceza ¢ekmek zorundaydi.
Instead of the English original, (S1) has an error of wrong selection of tenses.

(BT) L1 En az 30 yil igerde yatmak zorunda kalacak.

In the learning process of English as a foreign language, it is inevitable for
students to commit errors while producing the target language. As for English education
in Turkey, it can easily be seen that language errors in student sentences include a
considerable number of preposition errors. As Lynch (2010) suggests, some basic
features of English language grammar structure are illogical or dissimilar to speakers of
other languages and do not readily lend themselves to being well understood, even in
context. The main reason why students find prepositions very hard to learn is that there
are no specific rules in their usage. Since each language has its own rules, the situation
varies greatly from language to language. Particularly the preposition errors in writing
lead to misunderstanding of the message aimed to be conveyed, which in turn causes
communication gaps.

In the case of Turkish students, this leads to a process where students switch to
Lland try to use the Turkish equivalents of English prepositions or vice versa. It is not
surprising that mother tongue interference in preposition use is relatively higher than
other language structures in students’ English sentences. Therefore, coming up with a
solution is the responsibility of English teachers, who have the same mother tongue as
their students and are capable enough to determine the prepositions which could create
problems. James (1996) claims that typical mother tongue transfer errors of the learners
can easily be identified by the speakers of the same mother tongue. In parallel with this,
Stoitchkov (2006) states that teachers whose native language is the same as their

students™ have a big advantage over teachers who are English native speakers in that
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they went through the same stages in learning and faced the same challenges during that
period. According to Mendikoetxea, Murcia and Rollinson (2004), teachers having a
good understanding of learners* difficulties can help students analyze errors, which will
improve their language awareness, leading to promoting proficiency.

Next comes the wrong selection of prepositions with the number of nine.

(T1) L2 32 year old Norris from Glasgow killed the four women in 2002 by
giving them large amounts of sleeping medicine.

(S1) L1 Glasgow’dan 32 yasindaki Norris 2002°de ¢ok fazla uyku ilact vererek
dort kadini oldiirdii.

Independent of the English original, (S1) has an error of permutation.

(BT) L1 32 yasindaki Glasgow’lu Norris 2002 yilinda dort kadini biiyiik miktarda
uyku ilac1 vererek dldiirdii.

—

Next comes the wrong selection of adjective complement with 8 repetitions.

(T1) L2 Hospital nurse Colin Norris was imprisoned for life today for the killing
of four of his patients.

(S1) L1 Bugiin hastane hemsiresi Colin Norris dért hastasint Sldiirmekten omiir
boyu hapse mahkum edildi.

Instead of what is supposed to be, (S1) has an unnecessary omission of adverb.

(BT) L1 Hastane hemsiresi Colin Notris hastalarindan dordiinii 6ldiirmekten
bugiin miiebbet hapse mahkum edildi.

**k*k

Next comes the wrong selection of parts of speech with 3 repetitions.

(T1) L2 Only the awareness of the other hospital staff put a stop to him and to the
killings.

(S1) L1 Sadece baska bir hastane personelinin fark etmesi onu ve katletmesini
durdurdu.

Instead of what is supposed to be, (S1) has an error of unnecessary addition of plural —s.
(BT) L1 Onu ve cinayetleri sadece diger hastane calisanlarinin farkindalig:

durdurdu.
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3.10.6. Conclusion and Implications of the Pilot Study

A linguistic awareness is the sense that a translator feels there is something
wrong with a text, and thus he/she revises the text to discover what has gone wrong with
it. Linguistic awareness can be developed through extensive reading and writing.
Therefore, it is recommended that Turkish translators should be trained extensively in
both reading and writing English texts.

Besides, it is essential to determine the errors for students in order for them to
increase the awareness, which is to be repeated several times by the teachers. Such
repetitions will enable students to reach a deeper understanding of the underlying
effects of the errors they commit during the process of translation. Therefore, a relevant
syllabus could be designed to cover the lacks that will be mentioned throughout the

study, which will encourage students to make fewer errors.
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CHAPTER IV

FINDINGS

4.1. Introduction

This chapter presents the results of the study which aims to identify and classify
the errors in translation - from the most pre-dominant one to the least - committed by
the second grade English Language Teaching students at a university in Turkey and to

identify the opinions of students on translation courses.

4.2. Findings from Student Questionnaires

The researcher constructed a questionnaire consisting of 15 items consisting of
different types of questions. The types of the questions in the questionnaire vary in
order to evaluate both the students’ thoughts and opinions regarding translation along
with the course that they take as well as the level of their awareness of the errors they
commit.

There are open ended questions which require a full answer using the
participants’ own knowledge or feelings providing with qualitative information in the
questionnaire (Q1, Q2, Q9, Q11, Q15). Another type of question is filter or contingency
question which is answered only if the respondent gives a particular response to the
previous question, which avoids asking questions to participants that do not apply to
them (Q2a, Q5a, Q6a). Besides, there are nominal questions which try to understand
how participants begin translating a given text and how participants would assess
themselves regarding the translation courses from English into Turkish they have
attended throughout their education (Q4, Q10). There are four dichotomous questions
with only two possible answers that gives information as to; whether the participants
can translate a text without difficulty in L2>L1 translation courses, whether they have
been given previous background on translation techniques, strategies and methods,
whether L2>L1 translation course has any contribution to the participants and finally
whether the participants think that the Grammar lesson they have taken in their fresh
year helps them with their L2>L1 translation courses (Q3,Q5, Q6, Q12). Question 6a
can be considered as a combination of both Guttman scale and contingency question as

the instruction says mark the points in which the translation courses from English into
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Turkish has contributed if your answer is yes to the question number 6. Yet, the sub-
items are designed with the purpose of Guttman scaling establishing a one-dimensional
continuum for a concept the researcher wishes to measure. The questions 13 and 14 are
also designed according to Guttman scale. Moreover, a semantic differential type of a
rating scale is used to elicit students’ attitude towards the problems they have ever
encountered while translating from English into Turkish (Q8).

Item 1 in the questionnaire is an open-ended question seeking for students’
interpretation regarding the meaning of translation. Responses of the participants to the

first item in the questionnaire are given in Table 4.2.1.

Table 4.2.1

The Meaning of Translation

Participant Responses n % Sample responses

to make a text meaningful 148 63.24 ...anlamlandirmaktir. /...

anlagilir hale getirmektir. /
...anlam yiiklemektir.

to find the equivalent of words 33 14.67 ... es anlamhsim  bulma. /

and sentences .karsihk  bulma / ...yakin
ifade bulma/... yansimadir

to rewrite or recode a text to 15 5.99 ...yeniden yazmaktir. /

interpret doniigtiirmektir. /...cevirmektir

to interpret 14 5.55 ...yorumlamaktir.
/...uyarlamaktir.

to express something 10 4.70 ... ifade  etmektir. /...
sOylemektir. /...anlatmaktir

a way of communication 9 4.14 ...iletigim kurmaktr.

a tool for education 5 1.71 ... dil bilinci gelistirme aract.

/... egitim aracidir

Total Responses 234 100

According to the results given in Table 4.2.1, 234 participants gave their
responses to this item. 148 (63,24%) of the participants said translation was ‘making a
text meaningful’, 33 (14,67%) of the participants gave responses as translation was
‘finding the equivalent of words and sentences’, ‘rewriting or recoding a text to
interpret’ Was given by 15 participants (5.99). 14 (5,55%) participants said translation
was ‘o interpret’, ‘to express something’ was given by 10 (4,70%), ‘a way of
communication’ Was given by 9 (4.14%), as for the final response to this item was given

as ‘a tool for education’ by only 5 participants with the percentage of 1.71.
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Having looked at the responses which appeared within the first item of the
questionnaire, results for item two will be presented. As given in Figure 4.2.2 below,
there are findings related to whether the student thoughts on translation match with the

translation course L2>L1.

PARTIALLY
41
17%
BYES
BONO
BPARTIALLY

Figure 4.2.1. Whether students favoring their thoughts on translation matched with the

translation courses from english into turkish they attended or not

As can be seen in Figure 4.2.2, the percentage and the number of students
favoring their thoughts on translation matched with the translation courses from English
into Turkish they attended was 154 (65,81%). 41 (17,52%) of the students said that their
thoughts partially matched with the course and similarly, 39 (16,67%) responded to the
question as no, respectively.

The next item which seeks for the reason why there is not a correlation between
student thoughts and the course taken was responded by 39 students. The results are
shown in Table 4.2.2
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Table 4.2.2

The Reason Why There is not a Correlation between Student Thoughts and the Course

Taken

Participant Responses n % Sample responses

not having enough knowledge on 22 61.11 ceviri teknigi verilmemesi /

translation techniques and strategies strate]i - eksikligi / nereden
baslayacagimi bilemiyorum

lack of structure and vocabulary 7 16.66 okudugumu anlamiyorum /

knowled ge kelimeler farkl anlam
kazantyor / climleyi
anliyorum ama yazamiyorum

not enough types 4 11.11 farkli yazi tiirlerinde ¢eviri
yapmiyoruz / sadece makale
ceviriyoruz

unawareness of cultural differences 3 5.56 dilin kiltiirtini bilmiyorum /
kiiltiirel farkliliklari
anlamiyorum

no information on simultaneous 3 5.56 anhik ceviri yapmiyoruz /

translation duydugumu ya da okudugumu
hemen ¢eviremiyorum

Total Responses 39 100

According to the results given in Table 4.2.2, 39 participants responded to this

item. 22 of the participants (61,11 %) said it was ‘not having enough knowledge on

translation techniques and strategies’, ‘lack of structure and vocabulary knowledge’

was given as a response by 7 participants (16,66%), 4 participants (11,11%) gave

responses to this item as ‘not enough types’, 3 participants (5,56%) said it was

‘unawareness of cultural differences’ and the final response to this item was given by

the same number of participants as ‘no information on simultaneous translation’.

The result of another item which tries to investigate whether the students can

translate the texts given in courses easily is given in Figure 4.2.2 below.
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Figure 4.2.2. Whether the students can translate the texts given in courses without

difficulty

According to the Figure 4.2.2, 179 participants (76 %) claimed that they did not
have difficulty while translating the given texts; whereas, 55 (24 %) accepted the
difficulties they encountered.

Next comes item 4, which asks how participants start translating a text from
English into Turkish. The result is shown in Table 4.2.3.

Table 4.2.3
How Students Start Translating a Text from English into Turkish

Participant Responses n %

I immediately start translating from the first sentence without 24 10.3
reading the rest of the text

First | read the text and then | seek for the meanings of the 87 37.6
unknown words in the text

| translate it word by word 12 3.8
First, | consider as to how | can express an English statement in 111 48.3
Turkish and then | start translating

Total Responses 234 100

As it is given in Table 4.2.3, 111 (48,3%) of the participants said that they first
considered as to how they could express a statement in Turkish and then they started
translating. Moreover, 87 (37,6%) of the participants claimed that they first read the text
and then they seek for the meanings of the unknown words in the text. On the other
hand, 24 participants (10,3%) said that they immediately started translating from the
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first sentence without reading the rest of the text. As a final item 12 participants (3,8%)
responded that they translated the text word by word.

The fifth item was designed to investigate whether the students were taught
translation techniques, strategies and methods in L2>L1 translation lessons. The results

are given in Figure 4.2.3.

BYES
oONO

Figure 4.2.3. Whether the students were taught translation techniques, strategies and

methods in L2>L1 translation lessons or not

According to results of students’ responses given in Figure 4.2.3, 171 (73%) of
the participants stated that they were taught translation techniques, strategies and
methods in L2>L1 translation lessons; whereas, 63 (27 %) of the participants denied
having been taught translation techniques, strategies and methods in L2>L1 translation
lessons.

One of the items in the questionnaire was to understand how students translated
a text from English into Turkish if they were not taught translation techniques,
strategies and methods in L2>L1 translation lessons. Next item tried to investigate as to
how students start translating a text from English into Turkish if they have not been

taught the necessary techniques, methods and strategies see Table 4.2.4.
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Table 4.2.4
How Students Start Translating a Text from English into Turkish If They Have Not Been
Taught the Necessary Techniques, Methods and Strategies

Participants’ Responses n % Sample Responses

with the help of my previous 31 49.20 gee¢mis bilgilerime dayanarak /

knowledge onceden hazirhik yaparim /
bildigim kelimelerden basglarim

with the help of dictionaries 23 36.51 sozlik  yardimyla /  geviri

and translation books kitaplarina bakarim / bilmedigim
kelimelerin anlamlarini bulurum

randomly 9 14.29 Dbastan baslarim / genel anlamini
yazarim

Total Responses 63 100

As it is clearly given in Table 4.2.4 above, the responses the students gave to
this item vary. According to the results, 31 of the participants (49,20 %) claimed that
they started their translation with the help of their previous knowledge. Another
response was that they started their translation with the help of dictionaries and
translation books, which was supported by 23 students (36,51%). As for the final
response, only 9 participants (14,29%) stated that they started their translation
randomly.

Item 6 in the questionnaire is to evaluate students’ opinions on whether the
L2>L1 translation lessons have any contribution to them. The result is shown in Figure
4.2.4.
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Figure 4.2.4. The distribution of the Yes / No answers to the contribution of the

translation courses from ENG>TR to students

As can clearly be seen in Figure 4.2.4, 218 participants (93 %) stated that the
translation courses contributed to them; only 16 of those participants (7 %) said the
courses said no.

Out of 234 students 218 responded the previous item as ‘YES’, marked the
points in which the translation courses from English into Turkish contributed. Table
4.2.5 shows the effects of use of language during translation. The distribution of the

responses is given in Table 4.2.5.

Table 4.2.5

Contribution of the Translation Courses from ENG>TR to Students regarding Use of
English

A. USE OF LANGUAGE n %
better understanding of the power of language and vocabulary on 121 16.12
communication

create awareness of the details of mother-tongue usage 102 13.58
strengthening the knowledge of the grammar in the foreign 141 18.77
language

understanding that you need a vast predominance in both languages 150 19.97
understanding how translation affects language use 94 12,51
studying on how different statements in English can be expressed 143 19.05
in Turkish

Other 0 0

Total Responses 751 100
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As can be seen in Table 4.2.5, the contribution of the translation courses to
students’ in both languages (i.e. target and source); students’ responses to this item
vary. According to the students’ responses given for to what extend the translation
courses from English into Turkish contributed to their knowledge of English, 150
participants (19,97 %) claimed that the courses help them understand that they need a
vast predominance in both languages; 143 participants (19,05%) stated that the courses
help them study on how different statements in English can be expressed in Turkish;
141 participants (18,77%) believed that the courses helped them strengthen the
knowledge of the grammar in the foreign language; 121 participants (16,12 %) suppose
that the courses help them have better understanding of the power of language and
vocabulary on communication; 102 participants (13,58 %) postulated that the courses
help them create awareness of the details of mother-tongue usage; as a final item given
in the table 94 participants (12,51%) supported the idea that the courses helped them
understand how translation affects language use.

The next item tried to investigate what the contribution of the translation courses
from Eng>Tr to students’ reading comprehension skills was. The results are given in

Table 4.2.6.

Table 4.2.6
Contribution of the Translation Courses from ENG>TR to Students Reading

Comprehension Skills

B. READING COMPREHENSION SKILLS n %
understanding a text correctly in a foreign language 134 19.56
distinguishing and understanding what is said and what is meant 153 22.33
to be

understanding the importance of connotations 118 17.23
realizing that translation requires a great deal of effort and 131 19.13

understanding; more attention, patience, skill and interaction
with the text are also needed.

understanding that translation also requires cultural background 149 21.75
Other 0 0
Total Responses 685 100

According to the information given in Table 4.2.6, the contribution of the
translation courses to students’ reading comprehension skills, vary again. According to

the students’ responses given in the table, 153 participants (22,23%) stated that the
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translation courses helped them distinguish and understand what is said and what is
meant to be; 149 participants (21,75%) believed that the translation courses helped them
understand that translation also requires cultural background; 134 participants (19,56%)
claimed that the translation courses helped them understand a text correctly in a foreign
language; 131 participants (19,13%) postulated that the courses helped them realize that
translation requires a great deal of effort and understanding; more attention, patience,
skill and interaction with the text are also needed; as for the last item in the table given
above, 118 participants (17,23%) supported the idea that the translation courses helped
them understand the importance of connotations.

The next item tried to investigate the contribution of the translation courses from

ENG>TR to students in terms of writing skill. The results are given in Table 4.2.7.

Table 4.2.7
Contribution of the Translation Courses from ENG>TR to Students regarding Writing
Skills

C. WRITING SKILLS n %
understanding how a single idea can be expressed in different 159 26.49
ways

to what extend vocabulary choice has an effect on pragmatic 152 25.21
choice

better understanding of how to use punctuation marks properly 94 11.12
distinguishing different authors’ different writing styles along 97 16.67
with understanding the contribution of writing style to the

meaning

better understanding of the use of transition words in sentences 120 20.51
and paragraphs

Other 0

Total Responses 622 100

As can be seen in Table 4.2.7, the results are related to writing skills, the
contribution of the translation courses to students vary again. 159 participants (26,49%)
claimed that the translation courses helped them understand how a single idea can be
expressed in different ways; 152 participants (25,21%) stated that the translation
courses helped them be aware of to what extend vocabulary choice has an effect on
pragmatic choice; 120 participants (20,51%) believed that the translation courses helped
them to have better understanding of the use of transition words in sentences and 97

participants (16,67%) postulated that the courses helped them distinguish different
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authors’ different writing styles along with understanding the contribution of writing
style to the meaning. Finally, 94 participants (11,12%) supported the idea that the
translation courses helped them to have better understanding of how to use punctuation
marks properly.

The following item tried to investigate contribution of the translation courses
from ENG>TR to students in terms of vocabulary. The results are given in Table 4.2.8.

Table 4.2.8

Contribution of the Translation Courses From ENG>TR to Students Regarding
Vocabulary

D. VOCABULARY n %
learning more vocabulary 119 50.91
learning the connotations depending on the context 115 49.09
other 0 0
Total Responses 234 100

As can be seen clearly in Table 4.2.8, the contribution of the translation courses
from ENG>TR to students vary. There are only two responses as to the contribution of
the translation courses to students’ knowledge of vocabulary; one is that it helped them
learn more vocabulary was supported by 119 participants (50,91%); and the other one is
that it helped them learn the connotations depending on the context was supported by
115 participants (49,09%).

In the next item of the questionnaire, students were asked to mark the kinds of
difficulties they have encountered during translation lessons L2>L1. The results are

shown below in Table 4.2.9
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Table 4.2.9
The Kinds of Difficulties Students Have Encountered during Translation Lessons
L2>L1

The types of difficulties students may have encountered n %
finding the equivalent of the words 91 12.29
the length and complication of the sentences 158 21.32
abundance in the unknown words 84 11.33
abundance in cultural elements 84 11.33
the length of the text 65 8.77
unknown content 74 9.99
the difficulty of the concepts in content 98 13.22
abundance in rhetoric 87 11.75
Other 0 0
Total Responses 741 100

As can be seen in Table 4.2.9, the results are related participants’ rating
themselves against the problems they have ever encountered while translating from
English into Turkish. 158 participants (21,32%) claimed that the length and
complication of the sentences were the major problems they encountered. 98
participants (13,22%) claimed that the difficulty of the concepts in content was the
major problem. 91 participants (12,29%) had difficulty finding the equivalent of the
words. 87 participants (11,75%) found it difficult to handle the issues related to
abundance in rhetoric. 84 participants (11,33%) found it difficult to handle the issues
related to abundance in the unknown words and the same number of participants
encountered problems related to the abundance in cultural elements. 74 participants
(9,99%) claimed that unknown content caused troubles during the translation process.
And finally, 65 participants (8,77%) thought that the length of the given text prevent
them making proper translations.

The next item tried to investigate students’ difficulties finding the equivalent of

the words during the process of translation. The results are given in Table 4.2.10.
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Table 4.2.10
Finding the Equivalent of the Words

a. Finding the equivalent of the words n %

very good 50 21.37
good 76 32.48
medium 47 20.09
bad 34 14.53
very bad 27 11.53
Total Responses 234 100

As can be seen in Table 4.2.10, the results are related to finding the equivalent
of the words. 76 participants (32,48%) found themselves good. 50 participants (21,37%)
found themselves very good. 47 participants (20,39%) found themselves medium. 34
participants (14,53%) found themselves bad. And finally only 27 participants (11,53%)
found themselves very bad.

Next comes the item related to the effects of the length and complication of the

sentences. The results are given in Table 4.2.11.

Table 4.2.11

The Length and Complication of the Sentences

b. The length and complication of the sentences n %

very good 28 11.96
good 52 22.23
medium 72 30.77
bad 54 23.07
very bad 28 11.97
Total Responses 234 100

As can be seen in Table 4.2.11, the results are related to the effect of length and
complication of the sentences on translation. 72 participants (30,77%) found themselves
medium. 54 participants (23,07%) found themselves bad. 52 participants (

22,23%) found themselves good. 28 participants (11,96%) found themselves
very good and with the same number of participant found themselves very bad.

The next item tried to investigate the effects of abundance in the unknown words

on translation. The results are given in Table 4.2.12.
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Table 4.2.12

Abundance in the Unknown Words

c¢. Abundance in the unknown words n %

very good 26 11.12
good 70 29.91
medium 73 31.19
bad 45 19.23
very bad 20 8.55
Total Responses 234 100

According to the information given in Table 4.2.12, the item tried to investigate
the effects of abundance in the unknown words on translation. 73 participants (31,19%)
found themselves medium. 70 participants (29,91%) found themselves good. 45
participants with (19,23%) found themselves bad. 26 participants (11,12%) found
themselves very good. And finally only 20 participants (8.55%) found themselves very
bad.

The next item in the questionnaire tried to investigate the effect of abundance in
cultural elements on translation. The results are given in Table 4.2.13.

Table 4.2.13

Abundance in Cultural Elements

d. Abundance in cultural elements n %
very good 25 10.69
good 48 20.52
medium 84 35.90
bad 53 22.64
very bad 24 10.25
Total Responses 234 100

As can be seen in Table 4.2.13, the effects of abundance in cultural elements on
translation vary. 84 participants (35,90%) found themselves medium. 53 participants
with (22,64%) found themselves bad. 48 participants (20,52%) found themselves good.
25 participants (10,69%) found themselves very good and similarly 24 participants
(10,25%) found themselves very bad.

The following item in the questionnaire seeks for the effects of the length of the

text on translation. The results are given in Table 4.2.14.
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Table 4.2.14
The Length of the Text

e. The length of the text n %
very good 35 14.95
good 56 23.94
medium 70 29.91
bad 52 22.22
very bad 21 8.98
Total Responses 234 100

As can be seen in Table 4.2.14, responses related to the effects of the length of
the text on translation also vary. 70 participants (29,91%) found themselves medium. 56
participants (23,94%) found themselves good. 52 participants (22,22%) found
themselves bad. 35 participants (14,95%) found themselves very good and finally 21
participants (8,98%) found themselves very bad.

The next item tried to investigate the effects of unknown content on translation.

The results are given in Table 4.2.15.

Table 4.2.15
Unknown Content

f. Unknown content n %

very good 26 11.12
good 53 22.65
medium 80 34.18
bad 54 23.09
very bad 21 8.98
Total Responses 234 100

As can be seen in Table 4.2.15, the responses related to the effects of unknown
content on translation also vary. 80 participants (34,18%) found themselves medium. 54
participants (23,09%) found themselves bad. Similarly 53 participants (22,65%) found
themselves good. 26 participants (11,12%) found themselves very good and finally 21
participants (8,98%) found themselves very bad.

The next item seeks for the effects of the difficulty of the concepts in content on

translation. The results are given in Table 4.2.16.
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Table 4.2.16
The Difficulty of the Concepts in Content

g The difficulty of the concepts in content n %

very good 21 8.98
good 59 25.22
medium 88 37.60
bad 48 20.51
very bad 18 7.69
Total Responses 234 100

As can be seen in Table 4.2.16, the responses related to effects of the difficulty
of the concepts in content on translation vary. 88 participants (37,60%) found
themselves medium. 59 participants (25,22%) found themselves good. 48 participants
(20.51%) found themselves bad. 21 participants (8,98%) found themselves very good
and finally 18 participants (7,69%) found themselves very bad.

The following item seeks for the effects of abundance in rhetoric. The results are
given in Table 4.2.17.

Table 4.2.17

Abundance in Rhetoric

h. Abundance in rhetoric n %

very good 21 8.98
good 48 20.51
medium 90 38.46
bad 52 22.22
very bad 23 9.83
Total Responses 234 100

As can be seen in Table 4.2.17, the responses related to effects of abundance in
rhetoric on translation vary. 90 participants (38,46%) found themselves medium. 52
participants (22,22%) found themselves bad. 48 participants (20,51%) found themselves
good. 23 participants (9,83%) found themselves very bad and finally 21 participants
(8,98%) found themselves very good.

As for item 9 in the questionnaire, which is to the way they used to overcome

such difficulties, participants’ responses varied. See Table 4.2.18
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How Participants Overcome the Difficulties They Encountered

Participants’ attempt to
overcome difficulties

n

%

Sample Responses

By translating more 73

Total failure 39

By means of dictionaries 32

By joining in-class discussions 22

Through internet sources 18

By means of the lecturer’ support 16

Through structural knowledge 12
By trying to make out the cultural 10

elements in the language

By reading over and over 8

By reading novels 4

31.19

16.66

13.67

9.40

7.69

6.83

5.12

4.27

3.41

1.70

daha cok calisarak / daha fazla
ceviri yaparak / Odevlerimi
yaparak

basarili  olamadim /  ¢eviri
yapabildigimi sanmiyorum / ne
yapsam olmadi

sozliik c¢alisarak / kelimelerin
anlamlarina tek tek bakarak
siniftaki geviri oOnerilerini
dinledim / sinifta tartisarak / ilk
baglarda arkadaslarimla birlikte
gevirdim

inetrnetteki programlardan
yardim aldim / ‘google translate’
kullandim

gevirilerimi hocamla tartistim /
hocam  eksiklerimi  bulmama
yardim etti / hocamin
cevirdiklerinden yardim aldim
daha fazla dilbilgisi calistim /
gramerimi gelistirdim /
bilmedigim yapilara ¢alistim

dilin  kiltirini  6grenmeye
calistm / kiiltir farkliliklarina
dikkat ettim

tekrar tekrar okudum / okudukc¢a
daha iyi kavradim / birkag kez
okuyunca  kelimeler  tanidik
gelmeye baslad:

roman okuyarak gelistirdim / bol
bol kitap okudum

Total 234

100

According to information given Table 4.2.18, 73 participants (31,19%) claimed

that they could overcome the difficulties they encountered by translating more. 39

participants (16,66%) supported to the idea that they considered their attempts as a total

failure. 32 participants (13,67%) claimed that they could overcome by means of

dictionaries. 22 participants (9,40%) could overcome by joining in-class discussions. 18

participants advocated the idea that they could overcome the difficulties by means of

internet sources. 16 participants (6,83%) claimed that they could overcome the
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difficulties by means of the lecturer’ support. 12 (5,12%) participants claimed that they
could overcome the difficulties through their structural knowledge. By trying to make
out the cultural elements in the language was supported by 10 participants (4,27%). 8
participants (3,41%) claimed that they did reading more and more. And finally, only 4
participants (1,70%) claimed to have overcome difficulties by reading novels.

Item 10 in the questionnaire is regarding participants’ feeling as to how they
evaluate themselves in terms of the translation courses they took during their education.
See Figure 4.2.5.

PARTIALLY
SUCCESSFUL
88
38%

SUCCESSFUL
116

9% m SUCCESSFUL

O UNSUCCESSFUL

EPARTIALLY SUCCESSFUL

UNSUCCESSFUL
30
13%

Figure 4.2.5. How to evaluate yourselves in terms of the translational courses given to

you

As can be seen in Figure 4.2.5, which is related to participants’ feeling as to how
they evaluate themselves in terms of the translation courses they took during their
education. According to the information given in the chart, out of 234 participants, 116
of them (49%) found themselves successful. 88 participants (38%) found themselves
partially unsuccessful. Only 30 participants (13%) found themselves unsuccessful. And
none of them found themselves partially successful.

Item 11 in the questionnaire is related to the necessity of translation courses
during students’ higher education in the department of ELT. Although all the
participants favored the idea, the reasons why they supported to the idea varied. See
Table 4.2.19
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Table 4.2.19
The Reason Why Participants Find It Necessary to Take Translation Courses in the
Department of ELT

Participants’ responses n % Sample Responses

For the competence in L2 112 47.86 dil hakimiyeti icin / dil
O6grenmek icin /dili
anlamak i¢in

For teaching profession 91 38.88 ogretmenlik meslegi i¢in /
ogretmen olmak i¢in / dili
Ogretebilmek icin

For the future 8 3.41 gelecegim igin / is hayatim
igin

Makes us think 6 2.56 diisiinmemizi sagliyor /
diistindiiriiyor

Makes it easier to understand other 6 2.56 diger derslerime faydall

subjects oluyor / diger derlerimi
daha kolay anliyorum

Makes us enhance our vocabulary 5 2.13 kelime 6gretiyor / kelime

capacity hazinemi  gelistiriyor /
kelime ezberletiyor

Makes us have a different point of view 5 2.13 farkli agidan baktirryor /

bagkalarinin  diisiincesini
dinliyoruz / farkl ¢eviriler
goruyoruz

Makes me understand the culture 1 0.42 dilin kiiltiirtinii tanitryor

TOTAL 234 100

According to the information given in Table 4.2.19, the majority of the
participants with 112 (47,86%) claimed that the course was necessary for the
competence in L2. 91 participants (38,88%) believed that it was necessary for the
teaching profession. 8 participants (3,41%) thought that it was necessary for their future.
6 participants (2,56%) claimed that it was necessary for making them think and the
same number of participants thought that it was necessary for making it easier to
understand other subjects. 5 participants (2,13%) considered that it was necessary for
making them enhance their vocabulary capacity and the same number of participants
believed that it was necessary for making them have a different point of view. And
finally only 1 participant (0,42%) thought that it was necessary for making him/her
understand the culture.

The item 12 in the questionnaire questions whether or not the grammar course
taken by the participants have positive effects on the translation course. The distribution

of yes/no answers are given in Figure 4.2.6 below.
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BYES
BONO

Figure 4.2.6. The effect of grammar course taken in the first grade

According to the information given in Figure 4.2.6, out of 234 participants, 179
participants (76%) said yes, while 55 participants (24%) said no.

Item 13 in the questionnaire investigates whether participants can distinguish
features of a noun clause in a given text or not. The participants’ responses to this item

vary again. The details are given in Figure 4.2.7 below.

I CANNOT
54
23%
m| CAN
@1 CANNOT

Figure 4.2.7. Noun Clauses

According to the information given in Figure 4.2.7, out of 234 participants, the
majority of the participants 177 (77%) said yes, whereas 54 participants (23%) said that
they could not distinguish noun clauses.

The next item in the questionnaire seeks for students’ knowledge of adjective

clauses in English. The results are given in Figure 4.2.8.
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I CANNOT
67
29%
m| CAN
o1 CANNOT

Figure 4.2.8. Adjective Clauses

According to the information given in Figure 4.2.8, out of 234 participants, the
majority of the participants 167 (71%) said could distinguish adjective clauses, whereas
67 participants (29%) said that they could not.

The following item seeks for students’ knowledge of adverb clauses in English.

The results are given Figure 4.2.9.

I CANNOT
73
31%
m| CAN
@1 CANNOT

Figure 4.2.9. Adverb Clauses

According to the information given in Figure 4.2.9, out of 234 participants, most
of the participants 161 (69%) said could distinguish adverb clauses, whereas 73

participants (31%) said that they could not.
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The next item seeks for students’ knowledge of simple sentences in English. The

results are given in Figure 4.2.10.

e

| CANNOT
68
29%

ml CAN
o1 CANNOT

Figure 4.2.10. Simple Sentences

According to the information given in Figure 4.2.10, out of 234 participants,
most of the participants 166 (71%) said could distinguish simple sentences, whereas 68
participants (29%) said that they could not.

The next item seeks for students’ knowledge of compound sentence in English.

The results are given in Figure 4.2.11.

I CANNOT
75
32%

ml CAN
@1 CANNOT

Figure 4.2.11. Compound sentences
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According to the information given in Figure 4.2.11, out of 234 participants,
most of the participants 159 (68%) said they could distinguish simple sentences,
whereas 75 participants (32%) said that they could not.

The next item seeks for knowledge of compound-complex sentences in English.

The results are given in 4.2.12.

I CANNOT
89
38%
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Figure 4.2.12. Compound complex sentences

According to the information given in Figure 4.2.12, out of 234 participants,
most of the participants 145 (62%) said they could distinguish compound complex
sentence, whereas 89 participants (38%) said that they could not.

The next item seeks for knowledge of dependent clause in English. The results

are given in 4.2.13.
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Figure 4.2.13. Dependent Clauses

According to the information given in Figure 4.2.13, again out of 234
participants, most of the participants 145 (62%) said they could distinguish dependent
clauses, whereas 89 participants (38%) said that they could not.

The next item seeks for knowledge of independent clause in English. The results

are given in Figure 4.2.14.
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85
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Figure 4.2.14. Independent Clauses

According to the information given in Figure 4.2.14, out of 234 participants,
most of the participants 149 (64%) said they could distinguish independent clauses,
whereas 85 participants (36%) said that they could not.
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The next item seeks for information about the students as to whether or not they
have difficulty translating noun clauses in English. The results are given in Figure
4.2.15.

BYES
oNO

Figure 4.2.15. Noun Clauses

According to the information given in Figure 4.2.15, out of 234 participants,
most of the participants 133 (57%) said they did not have difficulty translating noun
clauses in English, whereas 101 (43%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating adjective clauses in English. The results are given in Figure

4.2.16.
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oONO

Figure 4.2.16. Adjective Clauses



69

According to the information given in Figure 4.2.16, out of 234 participants,
most of the participants 132 (57%) said they did not have difficulty translating adjective
clauses in English, whereas 102 participants (43%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating adverb clauses in English. The results are given in Figure
4.2.17.

mYES
oONO

Figure 4.2.17. Adverb Clauses

According to the information given in Figure 4.2.17, out of 234 participants,
most of the participants 130 (56%) said they did not have difficulty translating adjective
clauses in English, whereas 104 participants (44%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating noun phrases in English. The results are given in Figure
4.2.18.

BYES
BONO

Figure 4.2.18. Noun Phrases
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According to the information given in Figure 4.2.18, out of 234 participants,
most of the participants 136 (58%) said they did not have difficulty translating noun
phrases in English, whereas 98 participants (42%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating verb phrases in English. The results are given in Figure
4.2.19.

BYES
ONO

Figure 4.2.19. Verb Phrases

According to the information given in Figure 4.2.19, out of 234 participants,
most of the participants 137 (59%) said they did not have difficulty translating verb
phrases in English, whereas 97 participants (41%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating adjective phrases in English. The results are given in Figure
4.2.20.

mYES
oONO

Figure 4.2.20. Adjective Phrases



71

According to the information given in Figure 4.2.20, out of 234 participants,
most of the participants 134 (57%) said they did not have difficulty translating adjective
phrases in English, whereas 100 participants (43%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating adverb phrases in English. The results are given in Figure
4.2.21.

BYES
oNO

Figure 4.2.21. Adverb Phrases

According to the information given in Figure 4.2.21, out of 234 participants,
most of the participants 130 (56%) said they did not have difficulty translating adverb
phrases in English, whereas 104 participants (44%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating prepositional phrases in English. The results are given in
Figure 4.2.22.

BYES
oNO

Figure 4.2.22. Prepositional Phrases



72

According to the information given in Figure 4.2.22, out of 234 participants,
most of the participants 145 (62%) said they did not have difficulty translating
prepositional phrases in English, whereas 89 participants (38%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating collocations in English. The results are given in Figure
4.2.23.

mYES
oONO

Figure 4.2.23. Collocations

According to the information given in Figure 4.2.23, out of 234 participants,
most of the participants 109 (47%) said they did not have difficulty translating
collocations in English, whereas 125 participants (53%) said that they did.

The next item seeks for information about the students as to whether or not they

have difficulty translating inversion in English. The results are given in Figure 4.2.24.

BYES
oNO

Figure 4.2.24. Inversion
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According to the information given in Figure 4.2.24, out of 234 participants,
most of the participants 98 (42%) said they did not have difficulty translating inversion
in English, whereas 136 participants (58%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating modal auxiliaries in English. The results are given in Figure
4.2.25.

BYES
BoNO

Figure 4.2.25. Modal Auxiliaries

According to the information given in Figure 4.2.25, out of 234 participants,
most of the participants 130 (54%) said they did not have difficulty translating modal
auxiliaries in English, whereas 109 participants (46%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating subjunctive mood in English. The results are given in Figure

4.2.26.

BYES
BONO

Figure 4.2.26. Subjunctive Mood
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According to the information given in Figure 4.2.26, out of 234 participants,
most of the participants 120 (51%) said they did not have difficulty translating
subjunctive mood in English, whereas 114 participants (49%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating active voice in English. The results are given in Figure
4.2.27.

BYES
ONO

Figure 4.2.27. Active Voice

According to the information given in Figure 4.2.27, out of 234 participants,
most of the participants 126 (54%) said they did not have difficulty translating active
voice in English, whereas 108 participants (46%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating passive voice in English. The results are given in Figure
4.2.28.

BYES
BONO

Figure 4.2.28. Passive Voice
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According to the information given in Figure 4.2.28, out of 234 participants,
most of the participants 128 (55%) said they did not have difficulty translating passive
voice in English, whereas 106 participants (45%) said that they did.

The next item seeks for information about the students as to whether or not they
have difficulty translating conditional sentences in English. The results are given in
Figure 4.2.29.

BYES
ONO

Figure 4.2.29. Conditional Sentences

According to the information given in Figure 4.2.29, out of 234 participants,
most of the participants 129 (55%) said they did not have difficulty translating
conditional sentences in English, whereas 105 participants (45%) said that they did.

Item 15 in the questionnaire tries to investigate participants’ views upon
translation lectures given at the faculty. Participants’ responses are divided into two
groups: positive views and negative views. The findings and details are given below.
Totally, participants gave 116 positive views. The views and their distributions are
given in Table 4.2.20
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Table 4.2.20

Positive Views and Their Distributions

Rank Participants’ positive views n % Sample Responses

1 Enables to improve English in 34 29,31 dilimi  geligtirdi ~ /
genera' okudugumu daha iyi

anlayabiliyorum

2 Enables to gain awareness in the 21 18,10 farkindabk  yaratti /
target language farkindaligimi artirdi

3 Enables to improve vocabulary 19 16,37 daha  cok  kelime

o6grendim /  kelime
hazinemi gelistirdi

4 Enables to understand English 16 13,79 Ingiliz kiiltiriine dair
culture better bilgim oldu / kiiltiir
farkliligimm  daha  iyi
anladim
5 Enables to be aware of different 7 6,03 farkly diigtinceleri
ideas and opinions gordim —/ geviri
farkliliklarini gérdiim
6 Enables to change my point of 5 4,31  bakiy agimu degistirdi /
view farkli a¢ilardan
bakmami sagladi
7 Enables to be aware of grammar 4 3,44 gramerimi  geligtirdi  /
gramer bilgimi artirdi
8 Enables to provide different texts 4 3,44  farkli tiirde metinler
with different genres gormemi saglad: / farklh
konular1 gormemi
sagladi
9 Enables to gain self-confidence 3 2,58  kendimi  daha iyi
hissettim / ozgiivenim
yerine geldi /
10 Enables to evaluate objectively 2 1,72 kendimi
degerlendirmemi sagladi
11 Fun 1 0,86 ders eglenceli
TOTAL 116 100

According to the information given in Table 4.2.20, 34 participants (29,31%)
claimed that translation courses they took during their education enabled them to
improve English in general. 21 of the participants (18,10%) thought that translation
courses helped them gain awareness in the target language. 19 participants (16,37%)
claimed that the course helped them improve their vocabulary. 16 participants (13,79)
believed that the courses enabled them to understand English culture better. However, 7
participants (6,03%) said the course had them be aware of different ideas and opinions.
5 participants alleged that the translation courses had them change their point of view.

The same number of participants 4 (3,44%) put forward the idea that translation courses
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both had them aware of grammar and provided different texts with different genres.
Only 3 participants (2,58%) proposed that the courses helped them gain self-confidence.
Another 2 participants (1,72%) stated that the courses had them evaluate L1 and L2
objectively. As a final comment only 1 participant (0,86%) asserted that they had fun
during the translation courses they had taken previously.

Totally, participants gave 121 negative views. The views and their distributions

are given in Table 4.2.21.

Table 4.2.21

Negative Responses and Their Distributions

Rank Participants’ negative views n % Sample Responses

1 We were not presented specific 31 26,27  ceviri teknigi anlatilmadi
translation techniques /_kendi  cabamizla

ogrendik / cevirinin nasil
yapildig1 gosterilmedi

2 The number of course hours was 25 21,18  ders saati cok azdi / ders

inadequate saati yetersiz / derste
yetismiyor

3 Texts were too long and boring 13 11,01 metinler  sikiclydr /

metnin  konusu ilgimi
¢ekmedi / bazi metinler

¢ok uzundu
4 Students must be given a chance 9 7,62  ogrencilerin daha  aktif
to have more motivation and olmasi saglanmaliydi /
articipation tim 6grencilerin katilimi
P P saglanmaliyd1
5 Sentences were both too long and 9 7,62  metindeki ciimleler agin
complicated uzun ve Kkanigiktt /

climleler uzun oldugu
icin anlamadim / g¢ok
karisik ciimleler de vardi

6 Different and more materials 9 7,62 daha  fazla geviri
should be presented yapabilirdik /  farkhi
tirlerde geviri
yapabilirdik / daha cok
pratik yapmaliydik
7 There should spontaneous 5 4,23  eszamanl  geviri  de
interpretation yaptirtimalryd:
8 We should have given more 4 3,38 ders hakkinda daha fazla
details about the course bilgi verilmelydi / dersin
islenisi basta anlatilmadi
9 There should be more clear 4 3,38 smniftaki tartigmalar bazen
discussions in the class havada kaldi / birden

fazla dogru cevap
oldugunda kafam karigt1 /
net ¢eviriler yapmadik
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10 The way to follow should be from 4 3,38 metinler kolaydan zora

simple to complicated dogru olmaliydi / bazi
metinler kolay bazilar

asirt  zordu /  bazi

metinleri hi¢
¢eviremedim
11 The equipment at the faculty was 3 2,54  fakiltedeki donanim
inadequate y.ete.rsiz / geviri smifinda
bilgisayar yoktu
12 We should have been given more 3 ~ 2,54  daha gok doniit alsaydik
feedbacks about our translation hatalarim diizeltebilirdim

/' yaptigim  ¢evirinin
dogru ya da ayanls
oldugunu bilmiyorum
13 We were lack of grammar and 2 1,69  daha g¢ok kelime ve
vocabulary dilbilgisi anlatilmaliyd: /
kelime hazinem eksik
olunca ¢ok zorlandim

TOTAL 121 100

According to the information given in Table 4.2.21, 31 participants (26,27%)
claimed that they were not presented specific translation technique during the
translation courses they took. 25 participants (21,18%) found the number of weekly
course hours inadequate. 13 participants (11,01%) thought the texts given during the
courses were too long and boring. 9 participants (7,62%) thought that they must be
given a chance to have more motivation and participation during the courses. The same
number of students put forward the idea that the sentences were both too long and
complicated and the next comment given by the participants was the same number as
the previous ones; there should be different and more materials. 5 participants (4,23%)
alleged that the courses should include spontaneous interpretation. 4 participants
(3,38%) stated that they should be given more details about the course. The same
number of participants put forward the idea that there should be more clear discussions
in the class and the way to follow should be from simple ones to complicated ones. 3
participants (2,54%) asserted that the equipment at the faculty was inadequate. The
same number of participants said they should have been given feedbacks about translog
translation. As a final comment made by 2 of the participants (1,69%) was that they

were lack of knowledge of grammar and vocabulary.
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4.3. Findings from the Interviews

In this part of the study, findings gathered from the interviews conducted with
both lecturers and students will be discussed.

4.3.1. Findings from the Interviews with Lecturers

Most lecturers agree on the idea that translation skills are gained depending on
L1 and L2 competence, which means a translator who is lack of either knowledge, will
fail in translating. One of the lecturers said “Even though students are proficient enough
to understand a text in L2, they mostly have difficulty in finding the equivalent
translation in L1.” Another lecturer claimed that students are lack of sufficient L1
knowledge and added that “before starting to teach how to translate properly, students

should be trained to be competent enough in their native language.”

Table 4.3.1

Lecturers’ Responses to the Interview

Lecturers’ Responses n % Sample responses
Incompetence in  both 3 60 ...her iki dilde de basari
languages saglamali. / ...iki dilde

de hakimiyeti olmali. /
... anadilini de bilmeli.

Incompetence in L1 1 20 ... ilk &nce anadilini
ogrenmeli.

Finding the equivalence in 1 20 ...konuyu anlasa bile

L1 ifade edemeyebiliyor.

Total 5 100

4.3.2. Findings from the Interviews with Students

When students were asked the same question, their responses mostly reached to
a common point since they do not have adequate linguistic knowledge either in English
or even in Turkish. One of the students said “Though I believe that I have completely
understood a text in L2, when it comes to translating it, | have quite a lot of difficulties
in finding the correct equivalent of the words or phrases. Another student claimed to
have difficulties in translating compound — complex sentences. Another student stated
that s/he has mostly found it hard to match Turkish versions of adjectives and adverbs.
Another student expressed his / her idea by saying that “I mostly cannot find correct

prepositions in English for their counterparts.”
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From all above considerations, it can be assumed that the most difficult aspects
for students in translation have a lot in common in terms of the difficulties they have

encountered during the translation process.

4.4. Findings from Data Analysis

In the current study, the second most important issue was to handle the results
from the texts translated by the students participated in the study. The texts were given
in terms of their difficulty. The least difficult one was presented first. After that the
second difficult one was presented and finally the most difficult one was presented
respectively. As a first text ‘Killer nurse receives four life sentences’ was examined.
The text included 10 sentences with 148 vocabulary items. The errors of omission

committed by the participants are given in Table 4.4.1.

Table 4.4.1
The Distribution of Errors of Text A in terms of Omission

Types of Errors Error Codes n %
1. Errors of Omission
omission of preposition O[prep] 44 10.89
omission of plural suffix (-ler / -lar)  O[pl] 0 0
omission of adverb Oladv] 148 36.63
omission of noun O[n] 156 38.61
omission of adjective Oladj] 56 13.87
TOTAL 404 100

Table 4.4.1 gives the results of ‘Errors of Omission’. According to the results
given in Table 4.4.1, the number of errors related to the ‘omission of preposition’ was
44 (10,89%). As for the ‘omission of plural suffix (-ler | -lar)’, there was no error
available. When it comes to the ‘omission of adverb’ the number of errors committed by
the participants was 148 (36,63%). ‘Omission of noun’ was also one of the most
frequently committed error types with the number of 156 (38,61%). Regarding the
errors related to ‘omission of adjective’, the number of errors was 56 (13,87%).

The next errors committed by the participants are related to addition. The errors

of addition committed by the participants are given in Table 4.4.2.
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Table 4.4.2
The Distribution of Errors of Text A in Terms of Addition

Types of Errors Error Codes n %
2. Errors of Addition
addition of preposition Alprep] 52 13.26
addition of plural suffix (- A[pl] 48 12.24
ler/ -lar)
addition of noun A[n] 92 23.47
addition of subject pronoun  A[sp] 68 17.34
addition of object pronoun  Afop] 28 7.14
addition of conjunction Afconj] 12 3.06
addition of adverb Afadv] 56 14.30
addition of adjective Aladj] 36 9.19
TOTAL 392 100

Table 4.4.2 gives information about the errors committed by the participants
regarding ‘errors of addition’. According to the results, the most frequently committed
error was ‘addition of noun’ with 92 (23,47%). The second commonest error was
‘addition of subject pronoun’, which was committed 68 times (17,34%). Next comes
‘addition of adverb’ with 56 (14,30%). After that, ‘addition of preposition’ was one of
the most frequently found error type with 52 (13,26%). Another error committed by the
participants was ‘addition of plural suffix (-ler/ -lar)’ with 48 (12,24%). The third least
committed error regarding the errors of addition was ‘addition of adjective’ with 36
(9,19%). When the second least committed error was considered, it was ‘addition of
object pronoun’ with 28 (7,14%). As the final item in the table, the least frequently
committed error in this section was ‘addition of conjunction’ with 12 (3.06%).

The next errors committed by the participants are related to substitution. The

errors of substitution committed by the participants are given in Table 4.4.3
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Table 4.4.3
The Distribution of Errors of Text A in terms of Substitution

Types of Errors Error Codes n %
3. Errors of Substitution
wrong selection of words S[slw] 688 66.40
wrong selection of parts of speech  S[spos] 60 5.80
wrong selection of tenses S[ste] 196 18.92
wrong selection of prepositions S[sprep] 92 8.88
wrong selection of adjective S[sadjco] 0 0
complement
TOTAL 1036 100

Table 4.4.3 gives information about the errors committed by the participants
regarding ‘Errors of Substitutions’. According to the results, the most frequent error
committed by the participants was ‘wrong selection of words’ 688 (66,40%). The
second commonest error was ‘wrong selection of tenses’ with 196 (18,92%). After that
comes ‘wrong selection of prepositions’ which was the third most frequent error with 92
(8,88%). The fourth commonest error was ‘wrong selection of parts of speech’ with 60
(5,80%). The final expected error in this section was ‘wrong selection of adjective
complement’, which was surprisingly not committed by the participants.

The next errors committed by the participants are related to permutation. The
errors of permutation committed by the participants are given in Table 4.4.4.

Table 4.4.4
The Distribution of Errors of Text A in Terms of Permutation

Types of Errors Error Codes n %
4. Errors of Permutation
wrong order of elements P[woe] 136 100
Total 136 100
No Translation [NT] 36 100
Total 36 100

As for Table 4.4.4, which gives information about the errors related to ‘Errors of
Permutation’. The number of errors committed was 136 (100%), which was related to
‘wrong order of elements’. The final error type was ‘No translation’. The number of
errors was 36 (100%).
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The second text called ‘British families’, which was assumed to be the second
difficult text by the instructor himself, was examined. The text included 6 sentences
with 139 vocabulary items. The errors of omission committed by the participants are

given in Table 4.4.5.

Table 4.45

The Distribution of Errors of Text B in terms of Omission

Types of Errors Error Codes n %
1. Errors of Omission

omission of preposition O[prep] 9 9.68
omission of plural suffix (-ler / -lar) Olpl] 0 0
omission of adverb Oladv] 20 21.50
omission of noun O[n] 36 38.71
omission of adjective Oladj] 28 30.11
TOTAL 93 100

Table 4.4.5 gives the results of ‘Errors of Omission’. According to the results
given in Table 4.4.5, the number of errors related to the ‘omission of preposition’ was 9
(9,68%). As for the ‘omission of plural suffix (-ler / -lar)’, there was no error available.
When it comes to the ‘omission of adverb’ the number of errors committed by the
participants was 20 (21,50%). ‘Omission of noun’ was also one of the most frequently
committed error types with 36 (38,71%). Regarding the errors related to ‘omission of
adjective’, the number of errors was 28 (30.11%), which was the second commonest
error.

The next errors committed by the participants are related to addition. The errors

of addition committed by the participants are given in Table 4.4.6.
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Table 4.4.6

The Distribution of Errors of Text B in terms of Addition

Types of Errors Error Codes n %
2. Errors of Addition

addition of preposition Alprep] 11 5.88
addition of plural suffix (-ler/ -lar)  A[pl] 36 19.25
addition of noun A[n] 32 17.11
addition of subject pronoun A[sp] 4 2.14
addition of object pronoun Afop] 0 0
addition of conjunction Afconj] 12 6.42
addition of adverb Afadv] 64 34.22
addition of adjective Afadj] 28 14.98
TOTAL 187 100

Table 4.4.6 gives information about the errors committed by the participants
regarding ‘errors of addition’. According to the results, the most frequently committed
error was ‘addition of adverb (n=64,34,22%). The second commonest error was
‘addition of plural suffix (-ler/ -lar), which was committed 36 times with 19.25%. Next
comes ‘addition of noun (n=32, 17,11%). After that, ‘addition of adjective’ was one of
the most frequently found error types with 28 (14,98%). Another error committed by the
participants was ‘addition of conjunction’ (n= 12, 6,42%). The third least committed
error regarding the errors of addition was ‘addition of preposition’ (n=11, 5,88%).
When the second least committed error was considered, it was ‘addition of subject
pronoun’ (n:=4, 5,14%). As the final item in the table was ‘addition of object pronoun’,
which was not committed in this section.

The next errors committed by the participants are related to substitution. The
errors of substitution committed by the participants are given in Table 4.4.7.
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Table 4.4.7
The Distribution of Errors of Text B in terms of Substitution

Types of Errors Error Codes n %
3. Errors of Substitution

wrong selection of words S[slw] 200 67.56
wrong selection of parts of speech  S[spos] 16 541
wrong selection of tenses S[ste] 60 20.27
wrong selection of prepositions S[sprep] 20 6.76
wrong selection of adjective S[sadjco] 0 0
complement

TOTAL 296 100

Table 4.4.7 gives information about the errors committed by the participants
regarding ‘Errors of Substitutions’. According to the results, the most frequent error
committed by the participants was ‘wrong selection of words’ (n=200, 67.56%). The
second commonest error was ‘wrong selection of tenses’ (n=60, 20,27%). After that
comes ‘wrong selection of prepositions’ which was the third most frequent error with 20
(6,76%). Next comes the ‘wrong selection of parts of speech’ with 16 (5,41%). The
final expected error in this section was ‘wrong selection of adjective complement’,
which was surprisingly not committed by the participants.

The next errors committed by the participants are related to permutation. The

errors of permutation committed by the participants are given in Table 4.4.8.

Table 4.4.8

The Distribution of Errors of Text B in terms of Permutation

Types of Errors Error Codes n %f
4. Errors of Permutation

wrong order of elements P[woe] 36 100
Total 36 100
No Translation [NT] 4 100
Total 4 100

As for Table 4.4.8, which gives information about the errors related to ‘Errors of
Permutation’. The number of errors committed was 36 (100%), which was related to
‘wrong order of elements’. The final error type was ‘No translation’. The number of
errors was 4 (100%).
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As a final text ‘Spielberg shows Beijing red card over Darfur’ was examined.
The text included 4 sentences with 132 vocabulary items. The errors of omission

committed by the participants are given in Table 4.4.9.

Table 4.4.9
The Distribution of Errors of Text C in terms of Omission

Types of Errors Error Codes n %
1. Errors of Omission
omission of preposition O[prep] 16 44.45
omission of plural suffix (-ler / -lar)  O[pl] 0 0
omission of adverb Oladv] 8 22.22
omission of noun O[n] 0 0
omission of adjective Oladj] 12 33.33
TOTAL 36 100

Table 4.4.9 gives the results of ‘Errors of Omission’. According to the results
given in Table 4.4.9, the number of errors related to the ‘omission of preposition’ was
16 (44,45%), which was the most frequently committed error. As for the ‘omission of
plural suffix (-ler / -lar)’, there was no error available. When it comes to the ‘omission
of adverb’ the number of errors committed by the participants was 8 (22,22%).
‘Omission of noun’, which was not a committed error type. Regarding the errors related
to ‘omission of adjective’, the number of errors was 12 (33.33%), which was the second
frequent error.

The next errors committed by the participants are related to addition. The errors
of addition committed by the participants are given in Table 4.4.10.
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Table 4.4.10

The Distribution of Errors of Text C in terms of Addition

Types of Errors Error Codes n %
2. Errors of Addition

addition of preposition Alprep] 20 12.5
addition of plural suffix (-ler/ -lar) Alpl] 0 0
addition of noun A[n] 44 27.5
addition of subject pronoun A[sp] 8 5
addition of object pronoun Afop] 12 7.5
addition of conjunction Alconj] 4 2.5
addition of adverb Aladv] 40 25
addition of adjective Aladj] 32 20
TOTAL 160 100

Table 4.4.10 gives information about the errors committed by the participants
regarding ‘errors of addition’. According to the results, the most frequently committed
error was ‘addition of noun (n=44, 27,5%). The second commonest error was ‘addition
of adverb’, which was committed 40 times (25 %). Next comes ‘addition of adjective
(n=32, 20%). After that, ‘addition of preposition was one of the most frequently found
error type with 20, (12,5%). Another error committed by the participants was ‘addition
of object pronoun (n=12, 7,05%). The third least committed error regarding the errors of
addition was ‘addition of subject pronoun’ with 8, (5%). When the second least
committed error was considered, it was ‘addition of conjunction’ (n=4, 2,05%). As the
final item in the table was ‘addition of plural suffix (-ler/ -lar)’, which was not
committed in this section.

The next errors committed by the participants are related to substitution. The
errors of substitution committed by the participants are given in Table 4.4.11.
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Table 4.4.11
The Distribution of Errors of Text C in terms of Substitution

Types of Errors Error Codes n %
3. Errors of Substitution

wrong selection of words S[slw] 168 53.17
wrong selection of parts of speech S[spos] 12 3.79
wrong selection of tenses S[ste] 104 32.92
wrong selection of prepositions S[sprep] 32 10.12
wrong  selection  of  adjective S[sadjco] 0 0
complement

TOTAL 316 100

Table 4.4.11 gives information about the errors committed by the participants
regarding ‘Errors of Substitutions’. According to the results, the most frequent error
committed by the participants was ‘wrong selection of words’ (n=168, 53,17%). The
second common error was ‘wrong selection of tenses’ (n=104, 32,92%). After that
comes ‘wrong selection of prepositions’ which was the third most frequent error (n=32,
10,12%). Next comes the ‘wrong selection of parts of speech’ (n=12, 3,79%). The final
expected error in this section was ‘wrong selection of adjective complement’, which was
surprisingly not committed by the participants.

The next errors committed by the participants are related to permutation. The
errors of permutation committed by the participants are given in Table 4.4.12.

Table 4.4.12

The Distribution of Errors of Text C in terms of Permutation

Types of Errors Error Codes n %
4. Errors of

Permutation

wrong order of P[woe] 44 100
elements

TOTAL 44 100
No Translation [NT] 0 100
Total 0 100

As for Table 4.4.12, which gives information about the errors related to ‘Errors

of Permutation’. The number of errors committed was 44 (100%), which was related to
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‘wrong order of elements’. The final error type was ‘No translation’, which was not
committed by the participants.

The next table, which will help us to see the most pre-dominant errors
committed by the students from a wide angle, gives the total distribution of errors. The
total number of errors in line with Corder’s taxonomy committed by the students is

given in Table 4.4.13.

Table 4.4.13

Total Number of Errors

Types of Errors Error Codes n
1. Errors of Omission E[O]
omission of preposition O[prep] 69
omission of adverb Oladv] 176
omission of noun O[n] 192
omission of adjective Oladj] 96
TOTAL 533
2. Errors of Addition E[A]
addition of preposition Afprep] 83
addition of plural ‘-s”’lar-ler’ Alpl] 84
addition of noun A[n] 168
addition of subject pronoun A[sp] 80
addition of object pronoun Afop] 40
addition of conjunction Alconj] 28
addition of adverb Afadv] 160
addition of adjective Afadj] 96
TOTAL 739
3.Errors of Substitution E[S]
wrong selection of words S[slw] 1056
wrong selection of parts of speech  S[pos] 88
wrong selection of tenses S[wst] 360
wrong selection of prepositions S[prep] 144
TOTAL 1648
4. Errors of Permutation E[P]
wrong order of elements P[woe] 216
no translation [NT] 40

TOTAL 256
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According to the table 4.4.13, the most pre-dominant error committed by the
students participating in the study was ‘wrong selection of words’ S[slw] with 1056.
The second most pre-dominant error occurred in the student translations was ‘wrong
selection of tenses’ S[wst] (n=360). Then ‘wrong order of elements’ P[woe] with 216
was the third most pre-dominant error. ‘Omission of noun’ O[n] is one of the most
frequent errors with 192. The total number of errors related to, ‘omission of adverb’
Oladv] was 176. Another common error committed by students was ‘addition of noun’
A[n] with 168. When it comes to the errors related to the ‘addition of adverb’ Aladv],
the total number was 160. After that ‘wrong selection of prepositions’ S[prep] comes,
which occurred 144 times in the study. Next comes ‘addition of adjective’ Aladj] and
‘omission of adjective’ O[adj] with 96. Another error committed by the students was
‘wrong selection of parts of speech’ S[pos] with 88. Another error committed by the
students was ‘addition of plural —s’ A[pl] with 84. The total number of errors related to
‘addition of preposition’ A[prep] was 83. Then ‘addition of subject pronoun’ A[Sp]
comes with 80. Next comes the ‘omission of preposition’ O[prep], which occurred 69
times throughout the study. The third least committed error was ‘addition of object
pronoun’ A[op] with 40. The second least committed type of error was ‘no translation’
[NT] with 40. Finally, the least committed error type was ‘addition of conjunction’
A[conj], which only occurred 28 times throughout the study.

From all above results, it can be concluded that according to Corder’s taxonomy,
the most frequent errors committed by the students were ‘the error of substitution’ E[S]
with 1648. The second commonest error was ‘the error of addition’ E[A], which
occurred 739 times throughout the study. After that comes ‘the error of omission’ E[O],
which was the third common error with 533. The final and the least type of error

committed by the students was ‘the error of permutation’ E[P] (n=256).
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CHAPTER V

DISCUSSION

5.1. Introduction

This section of the current study aims to present discussion and its implications
for ELT. The results obtained from the study are summarized and supported by the
current literature. Moreover, some certain significant outcomes of the study are
presented along with as to how the current study could prove fruitful results for other
ELT context that are discussed.

5.2. Discussion

In the current study the purpose was to identify and classify the errors committed
by second grade ELT students taking ENG>TR translation courses at Faculty of
Education. There were two different types of data obtained during the implementation
of the study. Firstly, student questionnaire that was implemented during the first stages
of the study and then analysed through SPSS 20. Then, the second data were collected
from three texts that were translated from English into Turkish during both mid-term
and final exams by the students. After that, the data were translated by five lecturers at
the department of School of Foreign Languages. The data was provided by the advisor
and analysed through Corder’s taxonomy as discussed in review of literature section
(see chapter 2). Then interviews with lecturers at the department of School Of Foreign
Languages were conducted and the data were collected by means of qualitative analysis
as given in findings section (see chapter 4).

The review of literature identified some missing issues in the current
translational research which this study aimed to redress. The most significant among
these one was the lack of any relevant research into the subject specific ENG > TR
field. Other researchers (Kog, 2006; Kosterina, 2007; Plummer, Cox & Dale, 2009;
Corpuz, 2011; Ambawani, 2014; Pym, 2014; Setiawan, 2014; Hossain & Uddin, 2015;
Salamah, 2015; Ghasemil & Hashemian, 2016; Ngangbam, 2016;) have covered some
significant issues in the field, whereas almost none have considered studying the issues
handled in the current study, which provided sufficient motivation for the researcher

and the development of translation courses given at relevant faculties.
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Besides these, other missing points in the current state of translational research
were also proposed. They provided the basis for the research questions given in chapter
3 (see chapter 3). After the establishment of a methodology, the results obtained from
the data provided a combination of both conclusive and tentative answers to research
questions (see chapter 4). These results will be handled in a more extensive and relevant
context where it would be possible to shed a light on prospective research in this field.

In this chapter, the conclusions obtained from the findings of student
questionnaire and interviews with both the lecturers and students, error correction
procedure through Corder’s taxonomy will be discussed. The research questions that

were addressed in the current study are as follows.

1. What are ELT students’ attitudes towards translation and translation
courses?

2. What attitudes do ELT students express towards translation as a language
learning process in terms of language use, reading and comprehension,
writing skill and vocabulary?

To what extend are ELT students aware of the errors they commit?

4. What are the most pre-dominant errors which ELT students commit in

L2>L1 translation based on Corder’s taxonomy? (1967)

5.3. Students’ Attitudes towards Translation and Translation Courses

The Grammar Translation Method (GMT), which is characterized by translation
and analysis of literature with a strict control of understanding and accuracy has
traditionally held a deep rooted place in second language learning and dominated
language teaching up to the 1960s (Brown, 2007). According to Cook (2010), as the
ever changing needs of migration fluctuate in a globalized world, language needs appear
to be shifting back to Translation in Language Teaching (TILT). In other words,
translation is ‘back in fashion’, but with a revised version of Lado’s Contrastive
Analysis (Saville — Troike, 2008), where the meaning and language awareness receives
the focus instead of accuracy (Leonardi, 2010).

As given in chapter 4, the students’ responses regarding the meaning of
translation vary; that’s to say, the majority of the students found that the translation or

translation process makes a text meaningful, finding the equivalent of words and
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sentences; however, the real meaning of translation is quite different from what they
consider. Thus, the participants of the study are not aware of the meaning of translation.
As it is already given in chapter 2 translation is “the process of transferring a written
text from source language (SL) to target language (TL)” (Hatim and Munday, 2004).
Therefore, in the translation course process, the teachers’ role is to help their students be
aware of the meaning of translation by giving various examples, which precedes the real

translation process in which students are involved.

5.4. Students Attitudes towards Translation as a Language Learning Process

In terms of language use, students mostly believe that translation courses help
them understand that they need a vast predominance in both target and source
languages, which means a translator should be competent in both languages so that they
can transfer their ideas and opinions from one language into another. Following this
item, students’ responses as to studying on how different statements in English can be
expressed in Turkish. According to Cook, translation allows learners to relate new
knowledge to existing knowledge (as recommended by many learning theories),
promotes noticing and language awareness, and highlights the differences and
similarities between the new and existing language (2011).

When it comes to the contribution of translation courses from ENG>TR to
students’ reading comprehension skills, the majority of the students believe that
translation courses help them distinguish and understand what is said and what is meant
to be. Following this item, students believe that cultural background is necessary for
correct translation as well. Culture may be defined as a product of interacting human
minds within certain boundaries and hence may be one of the most complicated issues
on Earth as it depends according to some disciplines such as genetics, neuroscience,
individual development, ecology and evolutionary biology, psychology and
anthropology. According to Torop, the relationship between culture and translation is
highly important as culture operates largely through translational activity, since only by
the inclusion of new texts into culture can the culture undergo innovation as well as
perceive its specificity (2009). Each society has its own set of habits, moral values,
judgements and classification systems which sometimes are quite different from one
another. As Aixela notes, “cultural asymmetry between two linguistic communities is

necessarily reflected in the discourses of their members, with the potential opacity and
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inaccessibility this may involve in the target culture system™ (1996, p. 54), which
conveys this difference with a set of cultural signs capable of questioning or even
denying one’s own culture by refusing the sense of otherness.

As for the writing skills, most of the students claimed that translation courses
contributed to their understanding how a single idea can be expressed in different ways.
According to Leonardi, translation plays a very important role in an increasingly
globalised world and in increasingly multilingual Europe where it is used on daily basis
(2010, p.17). Many theorists, linguists, teachers have come to a common point on the
importance of using translation in foreign language classes. Writing is an integral part
of translation. When a student translates, s/he often needs to do so in writing and have a
good command of writing skills. For instance, Schaffner claims that the translation and

related exercises could be beneficial to foreign language learning:

To improve verbal agility,

To expand students’ vocabulary in L2,

To develop their style,

To improve their understanding of how languages work,
To consolidate L2 structures for active use.

o a0~ w b E

To monitor and improve the comprehension of L2 (1998).

Translation helps to improve language awareness. While translating students not
only focus on identifying differences in structure but also vocabulary. Besides, students
have to evolve strategies to deal with and to negotiate the potential of both languages.
The real usefulness of translation in foreign language classes lies in comparison of
grammar, vocabulary, word order and other language points in the target language and
the student’s mother tongue. Students unconsciously start to contrast language systems
of the target and the native languages. Therefore, the learners should be required to
discuss and correct common mistakes. According to Perkins, in order to develop
students’ linguistic awareness of contrast between L1 and L2 grammatical structures,
and thus counteract inter-lingual interference, the teacher can quite legitimately get
students to translate L1 sentences designed to pinpoint and clarify structures and
patterns the student still has not assimilated. (1985)

Regarding the contributions of translation courses on vocabulary, students

mostly believe that the courses helped them learn more vocabulary as well as enabling
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them to learn the connotations depending on the context. Although many valid
arguments have been put forth to keep translation out of the classroom, translation is
indeed an act of communication across languages and cultures, as it is a naturally
occurring activity that takes place in the real world. As Duff states “translation happens
everywhere, all the time, so why not in the classroom?” (1989, p. 6). According to
Atkinson, activities that involve some translation promote guessing strategies amongst
students and helps reduce the word-for- word translation that often occurs and which
results in inappropriate L2 use. As for Harbord, some translation work teaches students
to work towards transferring meaning "rather than the word-for-word translation that
occurs when the learner's unconscious need to make assumptions and correlations

between languages is ignored™ (1992, pg 354)

5.5. Student Awareness of the Errors They Commit

Self-awareness is a tool to provide students to have a clear and realistic
perception of who they are. Besides, self-awareness enables students not to be about
uncovering a deep dark secret, but understanding who they are, why they do what they
do, how they do it.

There are two edges of self awareness. One is that it is not surprising that
students need educational support and direction to deepen their capacity to develop
awareness, a professional self, including an ability to recognize, understand, and utilize
their capacity while performing certain tasks. The other one is that teachers in the
classroom, supervisors in the field, and faculty advisors need to be aware of the inherent
difficulties students may encounter and help them to find ways and increase self
awareness.

Self-awareness is an honest way of understanding one’s own values, desires,
thought patterns, hopes, motivations, goals and ambitions, emotional responses,
strengths and weaknesses. It takes years to fully develop and requires commitment, and
is supplemented by others’ feedback. The level of self-awareness is related to the level
of influence and performance: The more self-aware students are, the more they are
aware of their own potential. Yet, the need for limitation as for the self —awareness
should be kept in mind.

In the current literature, there are various studies conducted to prove the

effectiveness of self-awareness. For example, (Brenner, 2003; Anderson & Perlis, 2005;
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Urdang, 2010; Corbato, 2013) focused on the idea of students’ improvement in
understanding and raising self awareness thanks to their educational background and
intercultural developments. Upon providing such an opportunity to students can
promote their self improvements and consciousness throughout their academic
education and afterwards.

In the current study, there are some certain types of questions to identify the self-
awareness of the participants in the questionnaire. One of the questions was about rating
students’ own against the problems they have ever encountered while translating from
English into Turkish. According to the results obtained from the questionnaire, most of
the participants found themselves good at finding the equivalent of the words. A good
number of students also found themselves very good at it. However, only a small
number of the total participants rated themselves as very bad in finding the equivalent
of the words. In other words, majority of the participants had high level of self-
awareness.

To make some of the issues handled in the questionnaire more concrete and
precise, it is necessary to mention some of the answers given by the students. For
example, the majority of students had a consensus on the issue regarding how they
could overcome difficulties they encountered during their translation courses. Majority
of the students put forward the idea that ‘by translating more’ they could overcome
difficulties they encountered, which means that they could be absorbed in more
extensive translation activities. Besides, it is an inevitable fact that practice makes
perfect, which also means that repetition of the same type of activities strengthen
students’ basic skills. Moreover, again majority of the students complain about lack of
sufficient texts presented during the process of translation courses since they believe
different levels of texts will enable them to improve their translational skills and
capacity as well as their motivation. However, the number of hours allocated to
translation courses is limited to 3 hours per week in 3 months, which has a burden on
the teacher who takes the course. In order to solve the problems students encounter,
there should be more out of class activities such as assignments through e-mails and
online feedback to help them improve their translational competence.

As a result, the current study suggests when the students are given to evaluate
their self-awareness; the outcome might be so fruitful that even in the market after they

graduate, they might reflect what they might have gained in an effective manner.
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5.6. Error Correction through Corder’s Taxonomy

Undoubtedly, English has become a dominant language i.e lingua- franca today.
Apart from the native speakers of English, there are millions of people who speak it as a
second or foreign language, which suggests that most interactions in English take place
among non-native speakers. That is, both the social environment and educational
background of the speakers may have an effect on their L2 learning as well as the effect
of their own mother tongue which may cause them to be failing process of English,
Therefore, in learning and teaching process, making errors is inevitable. Thus, there
have been various studies conducted to find a proper way to assess and evaluate or as
some scholars call treating errors is required. In this respect, one of the leading scholars
who revolutionized a method to help find a remedy to overcome the issue was Corder.
That’s why, the researcher based the whole study on Corder’s taxonomy to achieve a
fruitful and reliable result.

In the current literature, there are various studies conducted to prove the
acceptability and reliability of Corder’s taxonomy in terms of classification and
identification of the errors committed by students. As stated in one of the studies
conducted by Fialova (2012), Corder (1967), in his seminal paper “The Significance of
Learners’ Errors,” presented several important observations that led to a break from the
behaviourist views of language learning and marked the beginning of research on
learner language and L2 acquisition. Furthermore, he compared the processes of first
and second language acquisition and suggested some important parallels: “I propose
therefore as a working hypothesis that some at least of the strategies adopted by the
learner of a second language are substantially the same as those by which a first
language is acquired” (p. 22). Afterwards, he encouraged teachers and researchers to
pay more attention to learners’ internal needs since there might be a learner-generated,
“built-in syllabus” that differs from the usual teacher agenda and is also likely to be
more efficient (p. 24).

For example,(Shekhzadeh and Gheichi, 2011; Farrokh, 2011; Hariri,2012;
Preseda and Badea, 2014) all investigated students’ errors and their results were fairly
similar since they all indicated that the errors conducted by students varied from wrong
selection of words, incorrect use of prepositions, wrong selection of tenses, wrong use

of parts of speech were the most frequent errors respectively. In line with their results in
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the current study, some of the examples from the collected data are already given in the
findings section (see chapter 4).

The results of research demonstrated errors are categorized into four types as the
one called necessary or unnecessary ‘omission’, which denotes as the manipulation of
the translator depending on the grammatical features of the language during the
translation process to be precisely convey the meaning from one language to another,
‘addition’, which has the same explanation valid as given for the former one,
‘substitution’, which denotes using the wrong selection of expressions during the
translation process, ‘permutation’, which denotes wrong order of elements and no
translation.

Those made in substitution process were the most frequently encountered errors
committed by the students such as those in the wrong selection of the prepositions and
parts of speech and so on as well as those categorized in ‘permutation’ such as wrong
order of elements concerning the wrong selection of words.

All in all, it is quite necessary to mention that most of the students do not have
sufficient knowledge about correct usage of words relevant to the context given and
they are lack of L1 competence in terms of basic Turkish grammatical and appropriate
lexical knowledge. For example, several students mistranslated the sentence ‘Hospital
nurse Colin Norris was imprisoned for life today for the killing of four of his patients.’
using the words ‘hayat boyu’ and ‘miiebbet’ connotating ‘for life’ in Turkish in the
same sentence. It can be assumed that since they were not aware that they convey the
same meaning, they probably thought that they should use both expressions in the same
sentence to be fully understandable. They needed to use both in the same structure,
which means that they were confused with the meaning of two identical expressions
although these two expressions are compatible with each other. Therefore, such
translational errors can lead to inconsistencies and ambiguities.

In order to clarify those inconsistencies and ambiguities within the language
itself, a person has the enough knowledge and capacity in both languages. Concerning
the grammatical characteristics of translational process of both languages, the person in
the process is to be competent enough to convey the meaning as it should be. In this
research, lack of students’ knowledge about the use of tenses was quite obvious, too. As
it is given in the piloting study section in Methodology (see chapter 3), the differences
between two languages are universally obvious; the Turkish language has 5 tenses;

whereas, the tenses in the English language are arguably 12 since they claim that future
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expressions cannot be regarded as tenses. As it is illustrated from the samples from the

students’ translation errors as follows;

. Upon studying on students’ translations, one of the randomly selected
sentence ‘He will have to serve at least 30 years.” was translated as ‘En az 30 yil
ceza ¢ekmek zorundaydi’, which in fact, conveys the meaning of a past
obligatory. Instead, the students’ should have used the expression ‘En az 30 yil
icerde yatmak zorunda kalacak.” Although the time implication of the future
tense in Turkish may be considered equivalent to the future tense in English, it
possesses in addition an inherent participial quality. That is, the future tense is
altogether regular in its form, being characterized by a tense sign consisting of
the vowel ‘-’ or ‘-a’ followed by the syllable ‘-cek’ or ‘-cak’, the choice
between ‘-’ or ‘-a’ in both cases being determined by the rules of vowel

harmony.

As the relevant knowledge was handled by Abushihab (2012), the differences
between two languages were crystal clear; as one so-called agglutinative, which has its
own unique characteristics differing from the other having syntactic qualities such as
word order. To illustrate, in order to make a proper translation of the sentences given in
the following table, the flow chart of the sentence patterns and comparative illustrations
are given in Table5.6.1. The sentences given in Table 5.6.1 below are divided into
meaningful chunks, which is inseparable component of a decent translation so that they
can present a discreet picture of the comparison between two languages i.e syntactic vs.

agglutinative.
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Sample Translation of A Randomly Selected Given Sentence

32-year old Norris from Glasgow killed 32 yasindaki Glasgow’lu Norris 2002

the four women in 2002 by giving them yilinda dort kadin1 biiyilk miktarda uyku

large amounts of sleeping medicine. ilac1 vererek oldiirdii.

32 year old Norris from Glasgow 32 yasindaki Glasgow’lu Norris
killed oldiirdi.

the four women dort kadim

in 2002 2002 yilinda

by giving them vererek

large amounts of sleeping medicine. biiylik miktarda uyku ilaci

To make the details given in Table inexplicable, a comparable analysis

consisting of the features of both languages is given as follows;

‘32-year old Norris from Glasgow’ is an expression which is given in the
order of English structure following the rules of syntactic order, which
denotes that an adjective proceeds a noun or a noun complement; whereas,
in the case of Turkish language, it has a rule of consisting two derivational
and non-derivational suffixes, which are added at the end of the expression.
For instance, the non- derivational suffix ‘-daki’ is added to the common
noun and the proper noun ‘-lu’ is added to the proper noun in the given
expression.

The verb ‘killed’ preceding the subject in the order of English structure is at
the end of the Turkish sentence as ‘6ldiirdii’ due to the nature of a typical
agglutinative language. As the original sentence is written in the simple past
tense form, the translation is accordingly written in Turkish structure so-
called ‘eye-witness past form’, which is distinguished from so-called
‘dubitative tense’(Kreider,1954)-not available in the English language
structure- used in narrative discourse and in reporting events from rumour or
hearsay.

As there are neither definite nor indefinite articles in the Turkish structure,

the noun phrase ‘the four women’ is translated into Turkish as ‘dort kadin’
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by making necessary omission of the definite article ‘the’. Apart from
excluding the article, the noun is also translated in the singular form since it
is, again, a rule of Turkish structure; that is, there is no need to write the
noun in plural form if the adjective describing it is in the plural form.
However, in the English structure, the noun also has to be in plural form if it
exists more than one.

= In order to express time in the adverb phrase ‘in 2002’, one of the
prepositions of time ‘in’ is available as it is necessary to use with the years
according to the English language structure characteristics. When it comes
to those of Turkish language structures, the suffix ‘-da’ is used instead of
the preposition in line with grade vowel harmony.

=  When compared with the Turkish structure, the personal endings on the verb
make the use of personal pronouns unnecessary in most cases; in that, such
pronouns are used much less frequently than in English and the translators
accustom themselves to using them only when emphasis is required. As
bearing typical characteristics of agglutinative language, the Turkish
language has its own exclusive aspects. That is why, the sample translation
do not include ‘them’ in the Turkish translated version, which can be
considered as necessary omission of an object pronoun and cannot be
regarded as an individual mistake. As for the characteristics existing in the
English language, all prepositions precede a noun i.e. verbs in present
participle forms in English in most cases are considered as nouns, such as
shopping, travelling, trekking etc. Considering the cases in the Turkish
language, this expression is generally translated as ‘yaparak’ or ‘ederek’
emphasizing as a means of the action itself.

= When it comes to the last phrase of the sentence in English version, the term
‘large amounts of sleeping medicine’ is translated into Turkish as ‘biiyiik
miktarda uyku ilaci’, which denotes that the quantifiers used in English are
divided into as those used with countable and uncountable nouns. That is to
say, ‘a large amount of’ is a quantifier which is always used with

uncountable nouns.

Another problem handled in the current study was that the errors related to

prepositions (especially unnecessary adding of a preposition) that literal translation in
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many cases was the root cause of this sort of errors. In order to deepen the fact, the
following example extracted from the students’ translations which were randomly
selected should be investigated. As a matter of fact, such an issue can be identified as

follows;

=  The original sentence which was extracted from the original translation text
‘32 year old Norris from Glasgow killed the four women in 2002 by giving
them large amounts of sleeping medicine.” was mostly translated by
students as ‘Glasgow’dan 32 yasindaki Norris 2002°de ¢ok fazla uyku ilaci
vererek dort kadini 6ldirdi.’, which in fact, it should be translated as ‘32
yasindaki Glasgow’lu Norris 2002 yilinda dort kadini biiylik miktarda uyku
ilact vererek 6ldiirdii.” The typical errors committed by the students as the
one given above may stem from their L1 translation, which they felt that all
the grammatical features should face their encounter parts in the translated
version of the language such as ‘from’ means ‘-den / -dan’; whereas, it
should be translated as added to the noun with non-derivational suffix ‘-lu’

depending on the vowel harmony in the Turkish language.
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CHAPTER IV

CONCLUSION AND RECOMMENDATIONS

6.1. Introduction

This chapter aims to present conclusions as well as implications resulting from
the current study. In this section of the study, the conclusion and a number of
recommendations are presented for further design and research into the current issue

handled throughout the study.

6.2. Conclusion and Implications

This study aims to contribute to the teaching translation by revealing the multi-
dimensionality in translation by taking into consideration the problems students have
encountered in the translation course of a university’s department of English Language
Teaching . The samples in this study were selected from the second grade ELT students’
mid-term and final papers taking L2>L1 translation courses as a part of their
curriculum.

There are a number of linguists and scholars who are against translation as well
as the ones who are in favor of translation in language teaching and learning. Although
English teachers often neglect or reject incorporating translation into language
classrooms because of its close association with the grammar translation method,
certain researchers (Whyatt 2009; Weydt 2009, O’Muireartaigh 2009) have proven that
it is promising to apply translation tasks to improve L2 learner proficiency in language
control and reading skills. To some, translation can be viewed as a holistic activity
through which all four skills of language learning could be developed. It is also
regarded as the fifth skill, and justification as an end of language learning in itself. In
another study conducted by Chang (2006), the researcher applied both the immediate
written recall task and a translation task to explore the effect of memory on reader
recall, and found that the translation task provided considerably more comprehension
evidence than did the immediate written recall task. Some scholars attempted to
investigate whether the use of translation could have any effects on student language
learning, particularly on their reading comprehension competence. Translation has

mostly been recognized and used as a cognitive strategy in reading (O’Malley and
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Chamot 1990, 3), and considered a convenient method to verify comprehension of the
source text (Vinay and Darbelnet 1995, 124).

The study revealed how students start translating a text from English into
Turkish. In order to translate a text properly, one should understand the situation in SL.
To achieve it, one may also need to understand the cultural context and the pragmatics
of the text. That is to say one has to understand why and for what purpose is the given
sentence uttered.

Another finding that was revealed was that most of the students who thought
they were not presented required translation techniques, methods and strategies; instead,
they tried to make translations with the help of their previous knowledge. In other
words, they did not find it necessary to refer any kind of dictionaries or translation
books.

Another finding suggested that the majority of the students approved the
translation courses contributed to progress in language learning. The students claimed
that they needed a vast predominance in both SL and TL. Besides, they improved
themselves in distinguishing and understanding what is said and what is meant to be as
well as understanding how a single idea can be expressed in different ways. They also
stated that the courses helped them learn more vocabulary.

The study revealed that students thought they mostly had difficulties when the
given sentences were lengthy and complicated. However, during the error tagging
process, finding the equivalent of the words was the most pre-dominant error committed
by the students.

Translation is a challenging activity. There are also certain techniques to
eliminate translation problems such as back translation, consultation or collaboration
with other people...etc. Yet, the students claimed to have overcome the difficulties by
translating more.

Translation was a significant part of ELT for a long time, and then a significant
missing part for a long time also. With the arrival and then total dominance of
communicative methodologies, translation was quickly consigned to the past, along
with other ‘traditional' tools such as dictation, reading aloud and drills. Although it was
a handicap that learners may not have seen the value of translation as an activity to help
them learn English, and instead they saw it as a specialized and difficult activity. In
addition, most of the students found it necessary to take translation courses in the

department of ELT for the competence in L2.
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Most students who fail in their translation exams have insufficient knowledge in
their native language. Newmark (1984) emphasizes the importance of the mother
tongue; according to him a translator has to know both his / her mother tongue and the
language of the community he / she lives in. Students must be knowledgeable in all
aspects of their mother tongue, and should be able to concentrate on the subject matter
with profound understanding of text analysis, so that they can translate texts with the
same information as the original. It can be assumed that correct word selection, correct
word ordering, having knowledge about certain forms of expressions suitable for
language structure are some of the features. Furthermore, foreign language knowledge
of the students is not sufficient. Although the students’ knowledge on syntax and
structure is good, they have difficulty in expressing it properly.

Although there were a number of positive views upon translation courses, the
negative views should not be ignored. The study found out that the students needed
specific translation techniques, more course hours and shorter and more interesting texts
than the already given texts.

Taking into account the mid-term and final papers of the students, the errors

committed by the students can be gathered in two main groups:

1. Errors due to lack of L2 knowledge,

2. Errors resulting from their inability to use their native language fluently.

As a result, it was understood that, in the translation lecture, the students did not
have enough knowledge of the foreign language and could not use their mother tongue

fluently.

6.3. Recommendations for Further Studies

Growing numbers of researchers are supporting the potential of communicative
approaches in order to enhance second and foreign language learning processes;
however, the use of the native language and translation tasks keeps being restricted in
educational contexts. The present study has reviewed the attitudes of ELT students
towards ENG>TR translation courses, the most pre-dominant errors committed by the
students and student awareness on the errors as well. High attention, however, has been

explicitly given to students’ attitudes and perspectives on translation courses.
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This study has also shown the results of an empirical study, which was
conducted precisely to try to shed more light on the matter. The study involved a total of
234 Turkish learners of English studying at the department of English Language
Teaching at a university in Turkey.

The major findings confirm previous studies as regards the use of the translation
when learning a second language and seem to imply that students tend to display
unfavorable attitudes towards activities they do not find motivating. Therefore, more
enjoyable activities with interesting themes should be included in the course syllabus.
Some students ranked translation tasks as the most motivating activities and the ones
they believed that could be more effective in second language acquisition, alongside
listening and/or watching activities and speaking activities. Others believe that main
translation problems encountered were also taken into consideration. Results revealed a
somewhat contradictory feeling towards translation difficulties between students of
degrees, the main translation problem for students was word choice whereas minority of
the students found that differences between both linguistic systems were the most
problematic area when translating, followed by lack of resources and lack of time. That
is why, both during the course delivery and assessment processes students should be
supported with necessary and relevant equipment such as dictionaries. Moreover, more
time should be allocated for both processes to achieve desirable results in terms of
efficiency in translation and assessment processes.

Students’ final point of view on the overall usefulness of translation tasks
indicated that students’ attitudes towards were extremely positive because translation
could help them acquire knowledge about the source and target languages, improve
knowledge of language registers and dialects, improve lexical knowledge, acquire more
fluency and fastness in re-expression, raise awareness of the differences between both
linguistic systems, and improve grammatical knowledge.

As for the recommendations for further studies, in order to decrease the errors
committed by the ELT students, the following points should be emphasized in

translation courses:

= The success of the translation is largely a matter of choosing the right
method for the text. Students need to be informed about translation

techniques and strategies.
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According to Baker, (1992) errors in translation mostly result from the non-
equivalence between the source and target languages (pg 20-21). However,
competent translators who have sufficient linguistic knowledge of both the
source and target languages know how to deal with them. In order to
achieve it, a contrastive analysis on the characteristics of both Turkish and
English language should be presented to the students at the very early stages
of the course.

Students’ using the dictionaries randomly causes certain biases and
deficiencies. Thus, it is necessary to teach and help them to use the
dictionary well.

One of the common mistakes most students do is choosing the wrong
translation entry from a dictionary. This typically happens when the
translator has no background information on the subject of the text or
ignores the context of the text. To remedy this, students should be
encouraged to use monolingual dictionaries as they may offer more detailed
definitions. If the dictionary gives the correct translation of the searched
item in source language as well, then the problem seems to be solved.

In order to motivate the students, appropriate texts, newspapers, magazine
articles, etc. should be given. Their being aware of the subject matter will
provide them with understanding the text thoroughly as well as translating
the texts with pleasure.

So as to develop linguistic awareness, which will trigger the students to
constantly keep their translation in check, extensive reading and writing
exercises should be designed.

Apart from extensive reading activities, different genres such as novels, TV
series, documentaries, songs, comics and academic articles are
recommended for exposing students to a great variety of language use,
which, in turn, will enable the students to interpret a text appropriately.
‘Miscue’ is a term first used by Goodman (1969) referring to an incorrect
guess made by a reader when reading a text.(pg 9) For example a student
may read county as country or ready as reading and so on. Although the
frequency of miscue is common among beginner readers, reading aloud

activities may also help to decrease the frequency of this type error when the
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students’ reading is improved. Some students with poor reading skills may
also transfer the miscues into their translated text.

Translation is an art form and there is always room for improvement and
debate. A literal word for word rendering of the text is not really a
translation. Students should be taught not only to convey meaning as
precisely as possible, but also the tone. They should always keep in mind
that well-expressed ideas are far more important than consistent grammar.

It is also highly important to understand the usage of words in both the
source and target language. Same words to mean different things depending
on the context in which they are used may cause problems in translation.
For example, in English, the word "left" can be used in several different
meanings. Unless the student understands the meaning of the words in the
context they're used, there's probably a big problem, again.

Back translation method, which enables students to recognize and correct
their own faulty parts in translation, should also be included in the design of

the course.
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APPENDICES

APPENDIX A: STUDENT QUESTIONNAIRE - Turkish Version

Sevgili Arkadaglar;

Sizleri daha 1iyi tamimak, isteklerinizi, ihtiyaglarimizi anlayip, ceviri derslerinizde
yasadiginiz bir takim sorunlara yardimci olmak amaci ile bir dizi soru hazirladik. Bu
sorulart dikkatle okumanizi, miimkiin oldugunca detayli bir sekilde cevap vermeni
istiyoruz.

Vereceginiz cevaplar, bizim tarafimizdan gizli tutulacaktir ve bu ¢alismanin disinda

herhangi bir yerde farkli amaglarla kullanilmayacaktir. Tesekkiir ederiz.

1. Ceviri nedir?

2. Ceviri ile ilgili diisiinceleriniz egitim hayatimz boyunca aldiginiz Ingilizceden

Tiirkceye ceviri dersleri ile ortiisiiyor mu?

2a. Cevabiniz “HAYIR” ise, neden Ortiismiiyor?

3. Ingilizceden Tiirkceye ceviri derslerinde verilen metinleri rahatlikla cevirebiliyor
musunuz?

[ ]Evet [ ] Hayir
4. Bir pargay Ingilizceden Tiirkgeye cevirmeye nasil baslarsiniz?

[[]Par¢ay1 okumadan hemen ilk ciimleden ¢evirmeye baglarim.

] Once parcay1 okur, sonra bilinmeyen kelimelerin anlamlarmi bulurum.

[ Kelimesi kelimesine ¢eviririm.

[Jingilizce bir ifadenin Tiirkcede nasil ifade edilebilecegini diisiiniiriim ve sonra
cevirisini yaparim.

[ | Diger (Lutfen belirtiniz.)
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5. Ingilizceden Tiirkceye ¢eviri derslerinde size ceviri teknikleri, stratejileri ve metotlart

anlatildi m1?

[ ] Evet [] Hayir
5a. Cevabiniz “HAYIR” ise, bir parcay1 Ingilizceden Tiirkgeye nasil ¢evirdiniz? Liitfen

aciklaymiz.

6. Ingilizceden Tiirkceye ceviri derslerinin size herhangi bir katkis1 oldugunu diisiiniiyor
musunuz?
[] Evet [ ] Hayir

6a. Cevabmiz “EVET” ise, Ingilizceden Tiirkgeye ceviri derslerinin asagida belirtilen
hangi alanlarda katkis1 oldugunu isaretleyiniz.
A. DIL KULLANIMI

[] dilin ve sozciiklerin iletisimdeki giiciinii daha iyi anlama

[] anadil kullaniminin inceliklerini fark etme

[] yabanci dil dilbilgisini pekistirme

[] ceviride iki dile de biiyiik oranda hakimiyet gerektigini anlama

[] ¢eviri amacimin dil kullanimini nasil etkiledigini gérme

[] Ingilizcedeki degisik ifadelerin Tiirkcede nasil ifade edilebilecegini arastirma

[] diger (Belirtiniz)
B. OKUMA ve ANLAMA

[ ] yabanci dildeki bir pargay1 dogru anlama

[] sdylenenle sdylenmek isteneni ayirma ve anlama

[] sozciik ¢agrisimlarinin onemini anlamaya

[] ¢eviri yapmanin bilyiik bir ¢aba gerektirdiginin farkina varma; daha fazla dikkat,
sabir, beceri ve metinle etkilesim gerektirdigini anlama

[] ¢evirinin kiiltiir bilgisi de gerektirdigini anlama

[] diger (Belirtiniz)
C. YAZMA BECERISI

[] ayni fikrin farkl sekillerde ifade edilebilecegini gormeye

[ ] kelime se¢iminin sdylenmek isteneni nasil etkiledigini

[ ] noktalama isaretlerinin nasil kullanildigin1 daha iyi anlamaya
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[] farkli yazarlarin farkli yazim bigimlerini ayirt etme ve yazim bi¢iminin anlama
katkisini kavrama

[] cimleler ve paragraflar arasinda gecis saglayan kelimelerin kullanigin1 daha iyi
kavrama

[] diger (Belirtiniz)
D. KELIME BILGISI

[] daha ¢ok sozciik 6grenmeye
[] sozciiklerin farkli ¢agrisimlarini 6grenmeye

[] diger (Belirtiniz)

7. Ingilizceden Tiirkgeye ceviri yaparken ne tiir zorluklarla karsilastiniz?

[] sozciiklerin karsiligini bulma [] icerigin bilinmezligi

[] climlelerin uzunlugu ve [] icerikteki kavramlarin zorlugu
karmasikligi [] s6z sanatlarinin ¢coklugu

[] bilinmeyen sozciiklerin ¢oklugu [ ] diger (belirtiniz)

[] kiiltiirel 6gelerin ¢coklugu

[ ] metnin uzunlugu

a. sozciiklerin karsiligin1 bulma 1 2 3 4 3)

N
w
SN
(6)]

b. climlelerin uzunlugu ve |1

karmasikligi

c. bilinmeyen sozctiklerin goklugu

d. kiiltiirel 6gelerin ¢coklugu

e. metnin uzunlugu

f. igerigin bilinmezligi

g. icerikteki kavramlarin zorlugu

I I
N N N N NN
w| W W w w w
R I N N S - N R N R AN
gl ;o ;| ol ;| o1

h. s6z sanatlarinin goklugu

8. Ingilizceden Tiirkgeye ceviri yaparken karsilastiginiz sorunlar karsisinda kendinizi
nasil degerlendirirsiniz?

1- COK 1YI 2- 1yl 3-ORTA 4-KOTU 5- COK KOTU
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9. Bu zorluklarin iistesinden nasil geldiniz?

10. Egitiminiz boyunca almis oldugunuz Ingilizceden Tiirk¢eye ceviri derslerinde
kendinizi nasil degerlendirirsiniz?

[] basarili [] basarisiz [ ] kismen basarili kismen basarisiz

11. Ingilizceden Tiirkgeye ceviri dersleri sizce okudugunuz bélimde gerekli mi?

Neden?

12. Birinci smifta almis oldugunuz “Grammar” (yap1 bilgisi) dersinin Ingilizceden
Tiirkceye ceviri derslerinde size yardimei oldugunu diisiiniiyor musunuz?

L] Evet [] Hayir

13. Size anadilinizde bir metin verildiginde asagidakileri yapilar1 ayirt edebiliyor
musunuz? Kesinlikle ayirt edebildikleriniz i¢in ayirt edemedikleriniz i¢cin X

kullaniniz.

14. Ingilizceden Tiirkgeye ceviri derslerinde hangi yapiyr ¢evirirken sorun
yastyorsunuz? Sorun yasadiginiz yapilar igin sorun yasamadiklarmiz i¢in X

kullaniniz.

15. Liitfen ¢eviri dersleri iler ilgili tim OLUMLU ya da OLUMSUZ goériislerinizi

belirtiniz.
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a. isim cumlesi

(noun clause)

b. sifat ciimlesi

(adjective clause)

c. zarf climlesi

(adverb clause)

b. sifat ciimlesi

e. bilesik ciimle

h. bagimsiz climle

c. zarf cimlesi

f. stirali climle

d. isim 6begi

(noun phrase)

e. fiil 6begi
(verb phrase)

f. sifat 6begi

(adjective phrase)

g. zarf 6begi

h. edat 6begi

1. esdizimlilik

(adverb phrase) (prepositional phrase) (collocation)

J. inversion K. modal auxilaries I. subjunctive (istek
(devrik yapilar) (kipler) — dilek kipi)

m. active n. passive 0. conditionals
(etken yapilar) (edilgen yapilar) (sartl1 ifadeler)

a. isim cumlesi

d. basit climle

g. bagimli climle
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APPENDIX B: STUDENT QUESTIONNAIRE - English Version
Dear Participants;
A number of questions were developed in order to get to know you better and
understand your needs as well as trying to help you with the common problems you face
during the translation courses. We would like you to read the questions carefully and
give detailed responses as much as possible. The responses obtained will be kept in

secret and will not be used for any other purpose. Thank you.

1. What is translation?

2. Do your thoughts on translation match with the translation course -from English into

Turkish- you have attended throughout your education life?

2a. If your answer 1s “NO”, why not?

3. Can you translate the texts given in ENG>TR translation lessons without difficulties?

[1Yes ] No

4. How do you start translating a text from English into Turkish?

[]1 immediately start translating from the first sentence without reading the rest of the
text.

[]First I read the text and then | seek for the meanings of the unknown words in the
text.

[]1 translate it word by word.

[1First, I consider as to how | can express an English statement in Turkish and then |
start translating

[]Other (Please specify)
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5. Have you been taught translation techniques, strategies and methods in ENG>TR
translation courses?

[] Yes ] No

5a. If your answer is “NO”, how did you translate a text from English into Turkish?

Please specify.

6. Do you think that the translation courses from ENG>TR has any contribution to you?
[] Yes [ ] No
6a. If your answer is “YES”, mark the points in which the translation courses from
English into Turkish has contributed?
A. USE OF LANGUAGE
[] better understanding of the power of language and vocabulary on communication
[] awareness of the details of mother-tongue usage
[] strengthening the knowledge of the grammar in the foreign language
[ ] understanding that you need a vast predominance in both languages
[] understanding how translation affects language use
[] studying on how different statements in English can be expressed in Turkish
[] Other (Please specify)
B. READING and COMPREHENSION

[] understanding a text correctly in a foreign language

[ ] distinguishing and understanding what is said and what is meant to be

[] understanding the importance of connotations

[] realizing that translation requires a great deal of effort and understanding; more
attention, patience, skill and interaction with the text are also needed.

[] understanding that translation also requires cultural background

[] Other (please specify)
C. WRITING SKILL

[ ] understanding how a single idea can be expressed in different ways

[] to what extend vocabulary choice has an effect on pragmatic choice

[ ] better understanding of how to use punctuation marks properly
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[] distinguishing different authors’ different writing styles and tones along with
understanding the contribution of writing style to the meaning

[] better understanding of the use of transition words in sentences and paragraphs

[] Other (Please specify)
D. VOCABULARY

[] learning more vocabulary

[] learning the connotations depending on the context
[] Other (Please specify)

7. What kinds of difficulties you have encountered while translating from English into
Turkish?

finding the equivalent of the words

the length and complication of the sentences

abundance in the unknown words

abundance in cultural elements

the length of the text

unknown content

the difficulty of the concepts in content

abundance in rhetoric

OO0O0O0O0O0dd™

Other (please specify)
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8. Please rate yourself against the problems you have ever encountered while translating
from English into Turkish?
1- VERY GOOD 2- GOOD 3- MEDIUM 4- BAD 5- VERY BAD

9. How have you overcome such difficulties?

10. Please assess yourself regarding from English into Turkish translation courses you
have attended throughout your education life?
[] successful [ Junsuccessful [] partially successful partially

unsuccessful

11. Do you think the translation courses from English into Turkish are essential in your

department? Why?

a finding the equivalent of the words 1 2 3 4 5
b. the length and complication of the sentences 1 2 3 4 5
c. abundance in the unknown words 1 2 3 4 5
d. abundance in cultural elements 1 2 3 4 5
e. the length of the text 1 2 3 4 5
f. unknown content 1 2 3 4 5
g. the difficulty of the concepts in content 1 2 3 4 5
h. abundance in rhetoric 1 2 3 4 5

12. Do you think the Grammar course you have attended in the 1% grade helps you in
ENG>TR translation course?

[ Yes ] No
13. Can you distinguish the structures written below when you are given a text in your
mother-tongue? Puta v~ mark for those you can distinguish for sure, and X for the

ones you cannot distinguish.
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14. In which structure you are having trouble with in ENG>TR translation courses? Put
a mark for the one(s) you have trouble, and X for the one(s) you don’t have

trouble.

15. Please specify any of your POSITIVE and NEGATIVE comments on translation

courses you have attended. v
a. noun clause d. simple sentence g. dependant clause
b. adjective clause e. compound sentence h. independent clause
c. adverb clause f. compound-complex

sentence
a. noun clause b. adjective clause c. adverb clause
d. noun phrase e. verb phrase f. adjective phrase
g. adverb phrase h. prepositional phrase i. collocation
J. Inversion k. modal auxilaries . subjunctive
m. active n. passive 0. conditionals
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TYPES OF ERRORS

ERROR CODES

1. Errors of Omission E[O]
omission of preposition O[prep]
omission of plural ‘-s’ O[pl]
omission of possessive ‘-s’ O[pos’]
omission of possessive pronoun O[pp]
omission of copula Olcop]
omission of auxiliary verb OJaux]
omission of adverb OJladv]
omission of noun O[n]
omission of adjective Oladj]
2. Errors of Addition E[A]
addition of preposition Alprep]
addition of plural ‘-s’’lar-ler’ Alpl]
addition of noun A[n]
addition of subject pronoun A[sp]
addition of object pronoun Afop]
addition of conjunction Afconj]
addition of adverb Aladv]
addition of adjective Aladj]
3.Errors of Substitution E[S]
wrong selection of words S[slw]
wrong selection of parts of speech S[pos]
wrong selection of tenses S[wst]
wrong selection of prepositions S[prep]
wrong selection of adjective complement S[adjco]
4. Errors of Permutation E[P]
wrong order of elements P[woe]

no translation

[NT]
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APPENDIX D: TEXT A (KILLER NURSE)

(Text A) Killer nurse receives four life sentences
Source: The Independent (4 March 2008)

Hospital nurse Colin Norris was imprisoned for life today for the killing of four of his
patients. 32 year old Norris from Glasgow killed the four women in 2002 by giving
them large amounts of sleeping medicine. Yesterday, he was found guilty of four counts
of murder following a long trial. He was given four life sentences, one for each of the
killings. He will have to serve at least 30 years. Police officer Chris Gregg said that
Norris had been acting strangely around the hospital. Only the awareness of other
hospital staff put a stop to him and to the killings. The police have learned that the
motive for the killings was that Norris disliked working with old people. All of his
victims were old weak women with heart problems. All of them could be considered a
burden to hospital staff.
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APPENDIX E: TEXT B (FAMILIES HIT WITH INCREASE IN COST OF
LIVING)

(Text B) Families hit with increase in cost of living
Source: The Times on 12 February 2008

British families have to cough up an extra £1,300 a year as food and fuel prices soar at
their fastest rate in 17 years. Prices in supermarkets have climbed at an alarming rate
over the past year. Analysts have warned that prices will increase further still, making it
hard for the Bank of England to cut interest rates as it struggles to keep inflation and the
economy under control. To make matters worse, escalating prices are racing ahead of
salary increases, especially those of nurses and other healthcare professionals, who have
suffered from the government’s insistence that those in the public sector have to receive
below-inflation salary increases. In addition to fuel and food, electricity bills are also

soaring. Five out of the six largest suppliers have increased their customers' bills.
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APPENDIX F: TEXT C (SPIELBERG SHOWS BEIJING RED CARD OVER
DARFUR)

(Text C) Spielberg shows Beijing red card over Darfur
Source: The Daily Telegraph on 13 February 2008

In a gesture sure to rattle the Chinese Government, Steven Spielberg pulled out of the
Beijing Olympics to protest against China’s backing for Sudan’s policy in Darfur. His
withdrawal comes in the wake of fighting flaring up again in Darfur and is set to
embarrass China, which has sought to halt the negative fallout from having close ties to
the Sudanese government. China, which has extensive investments in the Sudanese oil
industry, maintains close links with the Government, which includes one minister
charged with crimes against humanity by the International Criminal Court in The
Hague. Although emphasizing that Khartoum bears the bulk of the responsibility for
these ongoing atrocities, Spielberg maintains that the international community, and

particularly China, should do more to end the suffering.
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